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UNIT : 3      HISTORY OF ELT IN INDIA:  

              PRE-INDEPENDENCE PERIOD 

 

::   STRUCTURE  :: 

3.1 Objectives 

3.1  Arrival of The British In India  

3.2  Orientalist-Anglicist Controversy 

3.3  Lord Macaulay‟s Minutes 

3.4  Raja Rammohan Roy 

3.5 Wood‟s Dispatch 

3.6 Elt In India Vs Elt In Britain  

3.7 English: A Means of Unification And  Destruction 

3.8 Indians as Proficient Users of English  

3.9 English as One of The Languages of India 

3.10 Conclusion 

3.11 References 

 

3.0 OBJECTIVES 

 Provide an understanding of development of ELT in India  

 Develop a sense of the struggle for retaining identity of being Indian 

 Know the clashes between varied forces for and against introducing 

English in India 

 Become aware of how the formal western system of education was 

introduced in India 

 Understand the role of some social workers, political leaders, press and 

media in developments vis-à-vis ELT in India. 
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3.1  ARRIVAL OF THE BRITISH IN INDIA  

The history of English in India is complex for it is entangled with the 

political and economic contexts of the Empire. 31
st
 December 1600, 

Queen Elizabeth signed a Charter granting permission to some merchants 

from London to start trade with India. Thus, the British arrived in India in 

the early 17
th

 c. in the form of the East India Company (EIC). They were 

more interested in trade than ruling over the country. The Company at 

that time needed employees to learn local languages, so that they could 

negotiate with the local traders. Simultaneously, in the beginning these 

traders were afraid of teaching their (English) language to Indians for fear 

of losing their control.  

Charles Grant, a representative of the East India Company (EIC), in 1792 

prepared the first blueprint of English education in India. However, the 

ruling authorities, that is, the East India Company (EIC), refused to 

accept the responsibility for education of Indians. So, missionaries, 

whose main aim was proselytization, became active to spread English. 

For instance, William Carey, a missionary from some small village in 

England, wrote a book on Sanskrit grammar. He also translated the 

Ramayana, and started a newspaper in Bengali in 1818. The hidden 

agenda behind these acts was to know and attract the indigenous 

population.   

In 1813, EIC‘s charter was renewed, and a clause was inserted to devote 

not less than Rs.1,00,000/- annually to the education of Indians. This 

clause laid the foundation of English education in India. The money 

available was spent mainly on teaching of Sanskrit and Arabic and on the 

translation of English works into these languages. Production of books in 

English was also encouraged. Between 1815 and 1840, a number of 

Christian institutions were started across India which was seen as 

Renaissance. As a result, a large number of people joined these English 

tutorial classes with a bright career in view. Thus, began the story of 

English in India.  By now, efficiency in English was considered to be a 

new currency for jobs and higher social status. By 1857, three 

Universities were started by the British in the present-day Mumbai, 

Kolkata and Chennai (known as Bombay, Calcutta and Madras in those 

days.  
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Until the end of the 19
th

 c English education was given to children of 

employees of the EIC and Anglo-Indians. Charles Grant, considered the 

father of modern education in India, suggested that European literature 

and scientific knowledge should be made available to Indian students 

through the medium of English. More and more Indian students started 

attending English schools and later many of them became great 

supporters of English language and education. Thomas Babington 

Macaulay, a law officer drafted a document which came to be known as 

Macaulay‘s Minute on Education (1835). In this he deprecated the value 

of Indian languages, suggested to elevate the qualities of English and 

declare that English should henceforth become the medium of education 

in India. This was the beginning of acquisition of social and political 

power by the British over India.  

3.2  ORIENTALIST-ANGLICIST CONTROVERSY 

After the acquisition of political power in India, the British EIC officials 

wanted to maintain neutrality or non- intervention in the sphere of 

religion and culture of the Indian society. They did not want any 

opposition by the locals. Yet, continued persistence from the 

missionaries, the Liberals, the Orientalists, the Utalitarians compelled the 

Company to taken on the onus of educating the native population. At this 

juncture, there were different opinions regarding whether the indigenous 

people should be offered western or oriental education. This was the 

beginning of the Orientalist-Anglicist controversy.     

Both the Anglicists and the Orientalists were concerned only with 

‗higher studies.‘ That is what Macaulay seems to mention: 

 ―It is impossible for us, with our limited means, to attempt to educate the 

body of the people. We must at present do our best to form a class who 

may be interpreters between us and the millions whom we govern --- a 

class of persons Indian in blood and colour, but English in tastes, in 

opinions, in morals and in intellect.‖  

It was this class of people educated through English that was expected to 

enrich the vernaculars with scientific terms borrowed from the western 

nomenclature for the benefit of the masses. Later, Governor –General 

Bentinck needed ‗writers‘ for administrative purposes. Bringing clerks 

from Britain was a costly affair. So, the Christian priests in seminaries 

were asked to improve the employability skills of their graduates. This 

was a practical purpose. Therefore, when local recruitments were made, 
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there was motivation among Indians to learn English. Jobs were available 

to everyone across the country for those who could speak and write 

English.  

Warren Hastings was another major advocate of the British Empire in 

India. He respected Indian traditions although his main aims had been 

consolidation of the Imperial rule and conciliation with the natives. He 

founded the Calcutta Madrassa in 1781 and the Benares Sanskrit College 

in 1791, for Oriental learning. The founding of these educational 

institutions marks in the beginning of the Oriental School of Education 

Policy in the Government of British India. The expenditure incurred by 

the running of the Calcutta Madrassa and the Benares Sanskrit College 

was to be borne by the Company. 

Warren Hastings admired Indian culture. He was especially interested in 

Indian philosophy and literature. He was fond of the Bhagvad Gita and 

the Mahabharat. Therefore, he took the initiative for translation of these 

works and thereby tried to stimulate the interest of the Europeans in 

Indian culture. During this time, Sir William Jones postulated a thesis that 

became the basis for philology, or later, historical linguistics. Another 

Englishman, Wilkins translated the Gita and Major Rennel, the inventor 

of printing types for Persian and Bengali scripts, authored the Bengal 

Atlas. Hastings also founded the Asiatic Society of Bengal.  This laid the 

foundation for British reign that lasted for almost 200 years.   

However, there was a strong negative reaction from different quarters in 

Britain, viz., the Evangelicals, the Liberals and the Utilitarians. The 

Evangelicals had a firm conviction in the superiority of Christian ideas 

and western institutions.  Charles Grant and William Wilberforce were 

exponents of the Evangelical view. There were also others who did not 

necessarily share Evangelical faith but were convinced of the superiority 

of western knowledge. Macaulay was the main promoter of this idea. He 

recommended that western learning should be promoted in India through 

English and this should be the objective of education policy in India. The 

Anglicist faction, who advocated the spread of European knowledge, 

literature and education, and the teaching of English, opposed the stipend 

paid to students of Sanskrit, Arabic and Persian and the expenditure on 

publishing books in these languages. In short, they were vehemently 

against patronising Oriental learning.  

Sir William Jones and James Prinsep were Orientalists whereas Lord 

Macaulay and Lord William Bentinck were Anglicists. There were 
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violent controversies between the Orientalists and Anglicists regarding 

the objectives of the educational policy, medium of instruction, agencies 

for organizing educational institutions and the methods to be adopted to 

spread education among people. The controversies and schools of thought 

were found mostly among the European officials of the Company. Indian 

opinion was at this time, almost non-existent. 

Arguments of the Orientalists: The most important argument of the 

Oriental party was regarding interpretation of section 43 of the Charter 

Act of 1813.  Accordingly, a sum of not less than a lakh of rupees shall 

be expended every year for the revival and improvement of literature and 

the encouragement of the learned natives of India and for the introduction 

and promotion of a knowledge of the sciences among the inhabitants of 

the British territories in India. The Oriental group put forward the 

argument that the literature meant to be revived and encouraged was the 

literature of Hindus and Muslims. 

Further, encouragement of learned men meant that support will be given 

to scholars who were studying in Oriental Colleges in the form of 

stipends and by publishing classical works for their use. For the purpose 

of introduction and promotion of knowledge of sciences, they argued that 

western knowledge and sciences should be taught to them through the 

medium of the classical languages or modern Indian languages. They also 

argued that Indians should also be taught the culture of their land for 

which they had great love and regard. Therefore, the Orientalists 

suggested that the action of the General Committee of Public Instructions 

in translating useful books from English into Arabic and Sanskrit was 

perfectly justified. The Oriental party wanted that the existing efficient 

instructions of oriental learning should not be abolished. Orientalists also 

agreed to the idea that the students should be given option to choose for 

themselves the classical or English education.  

According to Anglicists, the oriental system of education was slow and 

detrimental to development of science. They did not wish to compromise 

the idea of grafting the new western learning upon the old Oriental 

learning. They argued for the idea of diffusing western sciences and 

literature amongst the Indians through the medium of English. As they 

were firm in their conviction, they desired to utilize the entire educational 

grant for the purpose of diffusing western education. Under the 

circumstances, the controversy between these two schools of thought was 

referred to the Government by the General Committee of Public 

Instruction. 
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3.3  LORD MACAULAY‟S MINUTES 

In Lord Macaulay‟s Minutes of 2
nd

 February, 1835, it was clearly 

supported that the western education in India should be encouraged 

through the medium of English. Macaulay‘s Minute stated that education 

was to ―form a class who may be interpreters between us and the millions 

whom we govern; a class of persons, Indian in blood and colour, but 

English in taste, in opinions, in morals, and in intellect‖. Later on, many 

more minutes, dispatches and commissions came into vogue to make 

English education in India a permanent feature of the Indian culture. Lord 

Macaulay aspired that the local people should be Indian in blood and 

colour but English in taste and opinion. He expected that those trained in 

this manner would be instrumental in spreading their western knowledge 

through English. Macaulay‘s intentions were two-fold: i) to create the 

dominance of British culture over Indians, thereby, to control the minds 

of Indians through English; ii) to train Indians and make them fit for the 

employment.  To consolidate this stand, the British Government gave 

preference in jobs to the Indians who had knowledge of English. 

Consequently, numerous new colleges were established. This system of 

English education, continued till the independence. Some of its features 

continue to remain the same even today! 

Macaulay was essentially a believer of proselytization. The imperial 

regime was interested in power and money. So, the power-hungry rulers 

of Britain trusted Macaulay and supported his schemes fully. To serve his 

intentions, Macaulay used a strategy to dismiss Indian languages as ‗poor 

and rude‘ with neither ‗literary nor scientific information‘. He worked 

towards the strategy by demolishing Oriental languages and their 

repertoire of knowledge. A by-product of this step was resolution of the 

Orientalist-Anglicist controversy.  

A shrewd administrator that he was, Macaulay earned both blame and 

appreciation from different quarters. ―Some said neither India nor Arabia 

would ever forgive Macaulay for the monstrosities that he perpetuated 

through his ignorance of not only Indian but Asiatic culture also‖. 

(Krishnaswamy, 2006). Others appreciated him for his famous Minute as 

a weapon towards their continued trade and power.  
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In addition to the effort at the political front, persistent efforts by the 

Christian missionaries resulted in inspiring the youth of India to educate 

themselves in the English language and become well-versed with the 

western culture. They considered this to be the Renaissance in India and 

were enthusiastic about the new ethos. ―They started writing poems, 

stories and essays in English and the newspapers started publishing 

them. During 1780-95, a number of English newspapers were started in 

Calcutta, Madras and Bombay. This also encouraged Indians to write in 

English. Some of them had acquired a command of the English language 

and a familiarity with English literature that was not found even in 

Europe‖ Krishnaswamy, 2006). 

3.4  RAJA RAMMOHAN ROY 

Raja Rammohan Roy, considered to be the father of the Indian 

Renaissance, was a scholar of Sanskrit, Arabic, Persian, Hebrew, Greek, 

English and comparative religion. Many traditional Indian texts, such as 

the Vedas, were translated by him into English. He too thought that 

education through English and knowledge of western thought would 

infuse fresh blood among the Indians and modernize their intellectual 

make up and widen their vision. He felt that Vedic knowledge, with the 

other rituals, customs and empty formulations was stagnating and that 

Indians needed exposure to modern thought.   

As an earnest learner, Raja Ram Mohan Roy, desired to have a more 

liberal and enlightened system of education in India so as to help India 

progress. Therefore, he wanted the youth of India to study mathematics, 

natural philosophy, chemistry, anatomy and other useful sciences as was 

done in Europe. He wanted translations and did not favour the 

introduction of English as the medium of instruction on a permanent 

basis. Nevertheless, his zeal to support the cause of utilitarian education, 

made Raja Ram Mohan Roy sound too harsh in criticising the Sanskrit 

system of education. That is the reason why his criticism of orthodox 

Hindu practices was perceived to be rejection of Hinduism.  

3.5 ENGLISH IN MEDIA 

India has always been a multilingual land. In those days, the Indian 

subcontinent employed Sanskrit and Arabic as languages of 

administration. Further, the education system followed the oral tradition, 

and learning was essentially based on shruti and smriti. Hence, printing 

was not in vogue. Later in the 16
th

 c., when the Europeans brought the 
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printing press to India in the written mode offered a new pattern or mode 

of education in the subcontinent. Modern Indian languages were 

committed to writing, the written mode was used chiefly for higher 

literary functions, and their distinct scripts did not lead to mass literacy. 

In this environment when the printed books in English were introduced in 

India, Indian printers faced an additional problem of representing Indian 

languages and their scripts in the written form. Thus, there was no 

homogeneous field for the vernaculars of India.  The English 

administrators took advantage of this situation. Newspapers in English 

became popular among the urban masses. The popularity of English 

newspapers grew to the extent that some of these newspapers were even 

owned by Indians.  

The following were some of the important ones. 

Name                                                       Year of establishment  

Times of India, Bombay                                1838 

Calcutta Review                                             1844 

Examiner, Bombay                                         1850 

Guardian, Madras                                           1851 

Some Indians of the period, like Michael Madhusudan Datt (Calcutta), C 

V Boriah (Madras), Krisha Mohan Banerji (Calcutta) and Kashiprasad 

Ghose (Calcutta) are credited with literary writing in English. (Source: 

The Story of English in India Krishnaswamy, 2006) 

The print media encouraged a large number of Indians, especially the 

youth, to learn English. The drive for spreading the English was so 

intense that even essays written by school boys, annual reports of 

colleges were published in newspapers. Moreover, reviews of English 

plays, proposals to publish translations of ancient Hindu texts also found 

place in newspapers. Since such literary activities were encouraged and 

appreciated, Indians started learning English. In fact, most of them 

persevered to enhance their competence in English and felt proud of their 

knowledge of literature in English and skill in the use of the English 

language. Thus, western culture and thoughts were injected into Indian 

minds. 

The growth of the print media accelerated use of English as a second 

language: there were only thirty –two English dailies in 1937 and the 
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number increased to 51 in 1947; there were only 32 English Weeklies in 

1937 and it increased to 258 in 1947. The print media too, which was 

urban based, was using English more as a second language.   

Further, when railways, telegraph and postal services were introduced, 

communication in English was facilitated. As a result, spread of western 

technology and trade became faster. In turn, more and more Indians 

desired to learn English. Since the Matriculation examination was held in 

English. So, all the aspirants of higher education considered English the 

most important language.  

3.5 WOOD‟S DISPATCH 

In 1853, Charles Wood, later known as Lord Halfax, was the President of 

Control of EIC. He prepared a dispatch known as the Wood‘s Dispatch, 

(1854) sometimes called the Magna Carta of English Education in India. 

This was the first policy statement of the British Government and 

Company on education in India.  

Wood‘s Dispatch emphasised the following points. 

1. English not to replace the native languages; English to be offered 

where there was demand; 

2. Christianity as a religion to be taught outside school hours, only if 

asked for voluntarily; 

3. Teachers to be trained; 

4. Education of females to be considered important; 

5. Grants-in-aid to be offered through the Department of Education; 

6.  Universities to be established; 

7. Indian languages to be developed; 

8. European knowledge to be extended throughout all classes of 

people in India. 

On the surface level, it appeared that the English administrators were 

interested in the progress of the Indian continent. However, their primary 

focus was to attract the local population for employment and reap 

material gains and capital by exploiting resources of India in favour of 

manufacturers in England.  

3.6 ELT IN INDIA VS ELT IN BRITAIN  

The policies and recommendations of the Wood‘s Dispatch were set 

aside, to exist only for name-sake. Time and again, the ancient education 
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of India imparted in the Indian languages was criticised in the pretext of it 

being elitist. The English language, it was claimed, encouraged mass 

education, thereby treated people equally in knowledge and employment. 

Gradually, English became the language of education, commerce and 

administration, sidelining Indian vernaculars. Since, the local languages 

did not carry much market value, they ceased to motivate people to learn 

them. By the end of the century, more and more English medium schools 

and colleges were established and English became the ‗prestige‘ language 

of India, the language of power and money, completely replacing Persian 

and other Indian rivals. At a later stage, it even became the medium of 

interaction for the nationalist movement.  

 Oriental education, that is, teaching of Indian culture and languages, was 

pretended to be encouraged. In reality, it remained only a policy on paper. 

Owing to this, people in the rural areas and in the socio-economically 

lower strata suffered a great deal. Since the English-speaking urban 

minority had been employed in the British bureaucracy, they became the 

servants of the British government. These bureaucrats and administrators, 

usurped powers from the native rulers. By then, English had taken over 

most of the functions of the indigenous languages.  

Paradoxically, when the English language had become a dominant 

medium of communication in education, administration, commerce etc., 

English was offered as only one of the subjects of study in 1828, that too 

at a newly founded college in London. It had not yet found a place in the 

curricula of prestigious universities such as Oxford and Cambridge! The 

course offered was on the English language for communication in that 

medium was considered necessary and important. The British rulers 

experimented with the Indian schools to devise teaching methods which 

were imported in Britain as well. Colonialism used its colonial 

territories, particularly India, to devise teaching methods (Pennycook, 

1998) and teaching techniques (Spolsky, 1995), as well as to establish its 

literary cannons (Vishwanathan, 1989). All of these were not only 

exported to other colonial territories but were imported in Britain as 

well.  

3.7 ENGLISH: A MEANS OF UNIFICATION AND 

 DESTRUCTION 

With the spread of the English language among Indians, communication 

was facilitated in administration and other fields of social life. This gave 

an impetus to the Empire to expand itself. Since people across India were 
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learning English, it became a link language pan India, across varied 

territories, states and kingdoms. Thus, on one hand, the British Empire 

was becoming stronger day by day not only territorially but also in the 

psyche of the Indians, on the other, it was bringing together educated 

Indians across the country. Whereas the English language and policies 

had established linguistic and cultural empire, contact with the western 

world had also made the educated Indians conscious of exploitation of the 

benign people of India by the British. This unintended uniformity was 

due to English education.  Prior to introduction of the English language, 

Indians in varied parts of the country spoke numerous vernaculars and 

dialects. So, communication even among scholars within India was 

difficult. But English education and the English language not only 

brought them closer for trade and commerce but also developed an 

emotional bond among them. For the widely - scattered intellectuals of 

India, English became a link language, a bridge to journey into one 

different cultural milieu. So, the educated Indians began appreciating the 

value of English towards such a unification of the country.   

More importantly, the class of educated Indians came into contact with 

the main stream thoughts of the European civilization. Through the print 

media, Indians became aware of the happenings in the world. They 

started taking interest in the news regarding and events of the world. 

Quite many went to England for higher studies. Some even did so well 

that they were recruited in the civil services, then known as ICS (Indian 

Civil Services). Many others went abroad for the purpose of business. 

This made them more and more conscious of the hidden agenda of the 

British Empire to reign over and exploit India.  

Whereas the English language had built bridges among Indian 

intellectuals, on the other hand, it had started destroying traditional Indian 

values, even occupations, thereby the socio-cultural fabric of traditional 

India. The Hindu intellect had been inclined to support the religious and 

cultural fabric created over the centuries; but English educated Indian 

youth openly questioned traditional faiths and values; European learning 

and English education brought about a critical temper. This conflict 

created social tensions and some felt that English education was the 

source of all our woes, while some others thought that it was the 

fountainhead of all our development, prosperity and happiness. That the 

educated youth favoured western thought and culture was obvious from 

the fact that they did not participate in the ‗Sepoy Mutiny of 1857. They 

remained ‗faithful and loyal‘ to the British rule, instead. But these very 

English-educated Indians were gradually becoming aware of the harmful 
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rule by the British in terms of destruction of the resources of India such 

as its agriculture and other resources. The mask having removed due to 

awareness of the educated Indians, now the British rulers‘ face as 

plunderers was clearly visible. This awareness led to agitations in their 

mind and action. Revolts began to brew against the foreign rule. 

The Indian National Congress was formed in 1885, and in 1892 Dadabhai 

Naoroji was elected to the British Parliament as India‘s representative. 

The Arya Samaj was founded in 1875 by Swami Dayanand Saraswati to 

represent the revolt of Indian thought against the invasion of western 

ideas. Many other organisations like the Brahmo Samaj (under the 

leadership of Keshab Chandra Gupta), Sadharana Brahma Samaj and the 

Prarathana Samaj were active in Bengal. The warrior prophet of India 

Swami Vivekananda, appeared in Chicago at the inaugural meeting of the 

Parliament of Religions in September 1893, addressed the sisters and 

brothers of America in English and declared that he was proud to belong 

to a nation which has sheltered the persecuted and the refugees of all 

religions and all nations of the earth.   

A new vision of India seemed to be in sight, first reflected in the field of 

education through the ‗Swadeshi Movement‘. The demand now was for 

‗swadeshi‘,ie., home-grown or Indian. A by-product of the ‗Swadeshi 

Movement‘ in the field of education was seen as a growing demand for 

education in the vernaculars. 

But English remained a compulsory subject. Mahatma Gandhi declared, 

‗I therefore regard it as a sin against the mother-land to inflict upon her 

children a tongue other than their own mother‘s for their development‘. 

He was not against English; he favoured it for international 

communication. A resolution passed at the Nagpur Congress in 1920 

advised ‗gradual withdrawal of children from schools and colleges 

owned, aided or controlled by government, and in place of such schools 

and colleges, establishment of national schools and colleges in various 

provinces.‘  

As a result, within less than four months, numerous institutions of higher 

education such as the National Muslim University of Aligarh, the Gujarat 

Vidyapith, Bihar Vidyapith, the Kashi Vidyapith, the Bengal National 

University, the Tilak Maharashtra Vidyapith, Quami Vidyapith in Lahore, 

etc as well as schools were established in various parts of the country to 

encourage Indian languages, literature and culture. Thousands of students 

enrolled at these institutions giving impetus to ‗Swadeshi education‘. 
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The National Education Movement emphasised the following. 

 

1. Indian control of education 

2. The teaching of the love of the motherland 

3. No imitation of the west 

A number of leaders like Dr. Annie Besant were involved in the 

movement; subjects like Indian literature, Indian history, Indian 

achievement in science, in art, in mathematics, in medicine, in commerce, 

in astronomy etcetera were taught. National education was controlled by 

Indians, to uphold Indian values and ideals. At the same time the National 

Education Movement also used English as a language of transaction 

because by then English had become an ‗imposed national necessity‘. 

English had assumed an inter-regional character and it was also used as 

the language of negotiation with the British rulers.  

3.8 THE TWO WORLD WARS  

The two big wars affected socio-cultural fabric of the world. Since the 

English language was employed by a large number of soldiers across the 

globe, it became the medium of communication across the world. 

Because languages are cultural products and a means for the users to talk 

about their daily life, food habits, customs, and life style in general, the 

English language too was influenced a great deal by its speakers around 

the globe giving birth to a large number of varieties of English. With its 

increasing popularity, the American variety was competing with the 

British variety. Owing to their close contact, the English language and 

Indian languages also borrowed words from each other. Numerous 

varieties such as Cantonment English, Butler English, Bearer English and 

Bazar English came into existence as a result of the interaction with the 

armed forces.  

The Macaulayan plan of education was intended to train a class of 

interpreters to help the rulers build and consolidate their empire.  At the 

same time, it can be argued that if India is a nation today, it happened 

partly through the efforts of the British to build the Empire, their able 

administrative machinery and as a result of the anti-colonial movement. 

―Indian nationalism did not germinate of its own accord in the soil of the 

country; it was an exotic fruit of the interplay between the seeds sown by 

the kind of European knowledge that was imparted through English and 



29 
 

English education and the nurture found in the Indian 

soil.‖(Krishnaswamy, 2006)  

Therefore, educated Indians who realized the advantages of remaining 

connected to the world outside India, did not reject the English language 

and English education either during the struggle for freedom or even 

decades after independence. Ironically, Indians used their newly-gained 

competence in English and European knowledge for their freedom.  

3.8 INDIANS AS PROFICIENT USERS OF ENGLISH  

Starting with Swami Vivekananda, who presented India and its 

spirituality to the world, most Indian leaders projected India, its culture 

and values, its sensibilities and its identity in English. Sri Aurobindo 

projected Indian spirituality in English; Radhakrishanan presented Indian 

philosophy in English; Mahatma Gandhi explained his philosophy of 

non-violence in English; Jawaharlal Nehru ‗discovered India‘ in English 

so that the outside world could discover it too. Tilak, Gokhale, Subhash 

Chandra Bose, Sardar Patel, Rajendra Prasad, Ambedkar, Sarojini Naidu, 

Tagore, Jinnah and a host of others projected India‘s aspirations and its 

quest for freedom in English. Rajgopalachari presented the Indian epics 

the Ramayana and the Mahabharata – in English. Writers like R. K. 

Narayanan, Raja Rao, Mulk Raj Anand, Ahmed Ali, and many others 

expressed their literary creativity in English.  

3.9 ENGLISH AS ONE OF THE LANGUAGES OF INDIA 

The Empire‘s strategies of proselytization and permanent reign over India 

through English education worked against their hidden motives. When a 

significance number of Indians began to use English proficiently – not 

only read and understand when spoken to but also could speak fluently 

and express their own thoughts through writing in that language, the 

English language was stripped off its culture and class character. Indians 

used the language to serve their native functions and purposes thereby 

evolving new registers. It became one more tool for communication not 

only within India but across with the world outside. With its 

Indianisation, the language taught by the British Empire projected Indian 

identity and aspirations of the nation. Freedom fighters who were well-

versed in the language employed it to go against the British Empire. ―In 

the tradition of India, English was absorbed as another tongue in the 

Great Indian Language Bazar‖ (Krishnaswamy, 2006).  



30 
 

 

 3.10 CONCLUSION 

During the British rule, education of masses in India through the English 

language and English literature, doubtlessly, resulted in cultural 

acculturation. Nevertheless, it is interesting to note that English, which on 

one hand was a symbol of foreign rule, also helped India to fight against 

the British Empire and get freedom.  Indians asked for freedom through 

the European knowledge gained by them by learning English which was 

truly a window to the world. Moreover, Indians even projected their 

identity in English. Most of the freedom fighters from Mahatma Gandhi 

to Shaheed Bhagat Singh had made use of English. Further, writers 

starting with Swami Vivekananda to pioneering litterateurs like Raja Ram 

Mohan Roy, R K Narayan, Mulk Raj Anand, Khushvant Singh, Kamala 

Das and others used English as their identity. Today, English is 

recognised as one of the lingua franca, an official language, of India.  

 Answers  

Q.1. What was the controversy between Anglicists and orientalists? 

Answer: The group of people who favored the western scientific 

knowledge in India came to be known as the Anglicists, on the other 

hand, the group of people who favored the traditional oriental learning is 

known as Orientalists. 

The reasons for violent controversies between the Orientalists and 

Anglicizes were  

(i) The educational policy, medium of instruction, agencies for 

organizing educational institutions and methods to be adopted to 

spread education among the people. Anglicists thought that people 

should be aware of the developments in western science and 

technology by reading European language.  

(ii) Orientalists thought that in order to understand India 

it was necessary to discover the sacred and legal texts 

that were produced in the ancient period. 

Q.2. Make a list of scholars from ancient India and their contribution to 

different fields of knowledge. (This Q is based on general awareness, 

NOT based on the text). 
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Answer: Important scholars of ancient India: Bharata (Natyasastra), 

Kalidasa (Sakuntala), Valmiki (Ramayana), Vyasa (Mahabharata), 

Subandhu (Vasavadatta), Panini, Aryabhatta, etcetera 

 KEY WORD 

Deprecate, Renaissance, Charter, acquisition (of property), indigenous 

3.11 REFERENCES 

 Howatt, A., (1984) A History of English Language Teaching OUP 

 Krishnaswamy, N & Krishnaswamy, L. (2006) The Story of English 

in India Delhi: Cambridge House 

 Tickoo, M. L. (2004). Teaching and Learning English Orient 

Longman Pvt. Ltd 

 

  



32 
 

 

UNIT : 4    HISTORY OF ELT IN INDIA:  

   POST- INDEPENDENCE PERIOD 

 

:: STRUCTURE :: 

4.0 Objectives 

4.1 Introduction 

4.2 Recommendations of Various Education Commissions 

4.3 English as an Indian Language 

4.4 English in Gujarat 

4.5 The Structural Approach 

4.6 Communicative Language Teaching 

4.7 MODCOM approach 

4.8 Let US Sum Up 

4.9 References 

 

4.0  OBJECTIVES 

 To make students familiar with all the post-independence 

Education Commissions  

 To provide conceptual background of status of English as an 

Indian language and in Gujarat 

 To introduce the learners to ELT approaches and methods 

4.1  INTRODUCTION 

The association of English language with South Asian countries in 

general and India in particular is quite long. Though English had been 

considered as one of the tools of Colonization, the way Indians have 
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instrumented this very tool is remarkable. We may observe many 

educational policies and commissions put forth during the colonization 

era, but in this unit we shall learn and focus on some of the indigenous 

policies and commissions formulated in the interest of independent India.  

In addition to this, this unit also provides an overview of various English 

Language Teaching approaches namely Structural Approach, CLT and 

Modcom approach. 

4.2     RECOMMENDATIONS OF VARIOUS EDUCATION 

 COMMISSIONS 

With no exaggeration, we can say that Indian Educational institutions 

have existed since the emergence of civilization. (Keay, 1972). And 

further, in order to gain better understand about education policies, we 

can divide the history of the same into two time periods: Pre-

Independence and Post-Independence. However, as per the requirement 

of this unit, we narrow down our focus Post-Independence period‘s 

education policies. 

After independence, it was observed that there were no major 

commissions or any reports after the last Sargent Commission. And 

therefore, with a view to provide that is more suitable for independent 

India, the Central Advisory Board of Education (CABE) decided to come 

up with two commissions, one for University education and the other one 

for Secondary education. The fact while forming both the commissions 

was kept in mind that the scenario and needs of independent India is 

going to be very different from the British or colonial period. And 

therefore, it became important to reconstruct the whole education system 

in India. Provision of free and compulsory education till the age of 14 

was put forth and was debated in the Constituent Assembly and 

ultimately this found expression in the Directive Principles of State 

Policy of the Constitution of India.  It was decided to work on a system of 

universal elementary education by 1960 and thereafter, to keep on 

imbibing the necessary changes at secondary and higher education level 

as per the needs of the time and country situation. (Saikia, 1998). 

It was the year 1950 when the nation adopted the Constitution and 

Education became the important agenda and responsibility for both the 

respected states and central governments. After independence, all the 

Indian education policies were greatly influenced by the Education 
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Commissions that were set up from time-to-time. Some of the important 

commissions are as follows. 

1. University Education Commission (1948) – Under the 

Chairmanship of Dr. S. Radhakrishnan 

The commission aimed at establishing universities that provide 

knowledge and wisdom for a holistic development of the personality. 

According to it, university education is a pivotal step for higher level of 

learning. The core rationale for establishing universities in different 

regions was to make higher education accessible to all irrespective of 

their geographical or social background or even their gender.  

2. Secondary Education Commission (1952) – Under the 

chairmanship of Dr. A. Lakshmanaswami Mudaliar 

The report was submitted to the Government in the year 1953. The report 

focused on providing a broader view about the education problems of 

Indians and suggested to increase efficiency of production. The 

commission also focused on the diversification of high school courses 

and the establishment of multipurpose high schools. One of the most 

important points was to introduce a uniform pattern pan India. Moreover, 

the commission also suggested establishing technical schools across 

India. Its report and recommendations were highly appreciated by many 

educationists, but at the same time many also pointed out its limitations. 

They criticized the report saying that it lacked freshness, and was just a 

replication of old policies. And the policy was practically unrealistic to 

implement. Further, the report did not suggest any framework for 

promotion of women education. 

3. Indian Education Commission (1964-66) - Under the chairmanship 

of D. S. Kothari 

Indian Education Commission, also popular as the Kothari Commission 

was given the responsibility of dealing with all aspects and sectors of 

education and recommended the Government on the reformation of a 

National System of Education. The National Educational Policy 1968 

was formulated as per the recommendations of this commission.  

In the very opening paragraphs of this commission‘s report, it has been 

said that ―the destiny of India is now being shaped in her classrooms. In a 

world based on science and technology, it is education that determines 

the level of prosperity, welfare and security of people. On the quality and 
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number of persons coming out of our schools and colleges will depend 

our success in the great enterprise of national reconstruction whose 

principal objective is to raise the standard of living of our people‖ 

(Report of the Education Commission 1964-66. Vol. 1). 

According to the commission only Education can be instrumented as a 

force of social, economic and political change. Further, the commission 

also emphasized on the very fact that only education can help in 

achieving these changes without any kind of violent revolution.  

Moreover, the commission suggested three main comprehensive 

reconstruction;  

a. Internal transformation 

b. Qualitative improvement 

c. Expansion of educational facilities 

4. National Policy on Education (1968): In response to the 

recommendations of the Kothari Commission 

The followings are the resolutions that were included in this policy 

keeping the recommendations given by the Kothari Commission. 

 Free and Compulsory Education for all children up to the age of 14 

 Teachers to be accorded an honoured place in the society 

 Teachers‘ emoluments and other service conditions should be 

adequate and satisfactory having regard to their qualifications and 

responsibilities 

 The academic freedom of teachers to pursue and publish independent 

studies and researches and to speak and write about significant 

national and international issues should be protected. 

 Teacher education, particularly in-service education, should receive 

due emphases 

 Development of languages: Regional languages are to be promoted 

and developed. ―Unless this is done, the creative energies of the 

people will not be released, standards of education will not improve, 

knowledge will not spread to the people, and the gulf between the 

intelligentsia and the masses will remain static if not widen further. 

The use of regional languages should not be only at the primary and 

secondary stages, but urgent steps should be taken to adopt them as 

media of education at the university stage‖ Three-Language Formula 

to be adopted at secondary by the state Governments. This formula 
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includes a modern Indian language, preferably one of the southern 

languages, along with regional languages, Hindi and English. Hindi 

language should be promoted as the link language as a medium of 

expression for all the elements of composite culture of India. 

Moreover, Sanskrit language should be given special importance 

considering its unique contribution to the cultural unity of the 

country, facilities for its teaching at the school and university stages 

should be offered on a more liberal scale. Lastly, special importance 

to be given on the study of English and other international languages 

 Science Education and Research: In order to accelerate nation‘s 

economy, science education and research should be given high 

priority. Science and mathematics should be an integral part of general 

education till the end of the school stage 

 Importance of Education for Agriculture and technical education in 

close relation to Industry 

 ‗A major goal of examination reforms should be to improve the 

reliability and validity of examinations and to make evaluation a 

continuous process, it should aim at helping the student to improve his 

level of achievement rather than at ‗certifying‘ the quality of his 

performance at a given moment of time.‘ 

 The suggested Educational structure to be adopted was 10+2+3 

pattern, the higher secondary stage of two years being located in 

schools, colleges or both according to local conditions. 

Broadly, the Education Commission recommended the following points –  

 A transformation of the system to relate it more closely to the life of 

the people. 

 A continuous effort to expand educational opportunity. 

 A sustained and intensive effort to raise the equality of education at all 

stages. 

 An emphasis on the development of science and technology. 

 Emphasis on the cultivation of moral and social values. 

5. National Policy on Education (1986) 

―Education in India stands at the cross roads today. Neither normal linear 

expansion nor the existing pace and nature of improvement can meet the 

needs of situation‖.  
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The National Policy on Education, 1986 was introduced by the then 

Prime Minister Rajiv Gandhi in 1986. It had the following 

recommendations: 

1. The new thrust in elementary education emphasized on two aspects- 

(a) Universal enrolment and retention of children up to the age of 14 

years and (b) A substantial improvement in the quality of education. 

2. A child centred and activity based process of learning adopted at the 

primary stage.  

3. Corporal punishment firmly excluded from the educational system and 

school timings as well as vacation adjusted to the convenience of 

children. 

4. Provision made for essential facilities in primary schools, including at 

least two reasonable large rooms that are usable in all weather and the 

necessary toys, blackboards, maps, charts and other learning materials. 

5. A large and systematic programme of non- formal education launched 

for school drop outs, for children from habitations without schools, 

working children and girls who cannot attend the whole day schools. 

6. Modern technological aids used to improve the learning environment 

of non- formal educational centres  

(https//www. mhrd. gov. in/ sites/upload_files/mhrd/files/document-

reports/NPE86-mod92.pdf on dated 11/11/14 and http:// www. The 

hindu. com/ news/ national/new-national-policy-oneducation-

coming/article2366743.) 

6. Revised National Policy of Education (1992) – Under the 

chairmanship of Acharaya Ramamurti in 1990 and later under the 

leadership of N. Janadhana Reddy  

National Education Policy 1986 is considered as a land mark in 

educational development in India. Review process of this policy was 

conducted in the year 1990-92. The report of Central Advisory Board of 

Education (CABE) recommended some changes and modifications 

considering the developments during the first few years. The 

recommendations by CABE were presented in the parliament on 7
th

 May, 

1992. 
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In the year 1992, the revised Programme of Action (POA) of the National 

Policy of Education 1986 suggested to implement the clause of free and 

compulsory education to all children up to age of fourteen years by 21
st
 

century. The National Policy on Education (1992) emphasised the need 

for greater transformation of the Indian educational system, with a focus 

on quality enhancement. The policy also stressed on developing moral 

values among students and bringing education closer to life (Ranganathan 

2007). 

7. The National Education Policy 2020:  

The Union Cabinet chaired by the Prime Minister Shri Narendra Modi 

approved the National Education Policy on July 30, 2020. The new policy 

aims to transformational reforms in school and higher education systems 

in India.  This policy will replace the 34 your old National Policy on 

Education (NPE),1986. The following are the highlights of this NEP 

2020. 

School Education:  

 New Policy aims for universalization of education from pre-school 

to secondary level with 100 % Gross Enrolment Ratio (GER) in 

school education by 2030.  

 NEP 2020 will bring 2 crore out of school children back into the main 

stream through open schooling system. 

 The current 10+2 system to be replaced by a new 5+3+3+4 

curricular structure corresponding to ages 3-8, 8-11, 11-14, and 14-

18 years respectively. This will bring the hitherto uncovered age 

group of 3-6 years under school curriculum, which has been 

recognized globally as the crucial stage for development of mental 

faculties of a child. The new system will have 12 years of schooling 

with three years of Anganwadi/ pre schooling. 

 Emphasis on Foundational Literacy and Numeracy, no rigid 

separation between academic streams, extracurricular, vocational 

streams in schools ; Vocational Education to start  from Class 6 with 

Internships 

 Teaching up to at least Grade 5 to be in mother tongue/ regional 

language. No language will be imposed on any student. 



39 
 

 Assessment reforms with 360 degree Holistic Progress Card, 

tracking Student Progress for achieving Learning Outcomes 

 A new and comprehensive National Curriculum Framework for 

Teacher Education, NCFTE 2021, will be formulated by the NCTE in 

consultation with NCERT.   By 2030, the minimum degree 

qualification for teaching will be a 4-year integrated B.Ed. degree. 

Higher Education: 

 Gross Enrolment Ratio in higher education to be raised to 50 % by 

2035 ;  3.5 crore seats to be added in higher education. 

 The policy envisages broad based, multi-disciplinary, holistic Under 

Graduate  education with flexible curricula, creative combinations of 

subjects, integration of vocational education and  multiple entry and 

exit points with appropriate certification. UG education can be of 3 or 

4 years with multiple exit options and appropriate certification within 

this period. 

 Academic Bank of Credits to be established to facilitate  Transfer of 

Credits 

 Multidisciplinary Education and Research Universities (MERUs), at 

par with IITs, IIMs, to  be set up as models  of best multidisciplinary 

education of global standards in the country. 

 The National Research Foundation will be created as an apex body 

for fostering a strong research culture and building research capacity 

across higher education. 

 Higher Education Commission of India(HECI) will be set up as 

a single overarching umbrella body the for entire higher education, 

excluding medical and legal education. HECI to have  four 

independent verticals  - National Higher Education Regulatory Council 

(NHERC) for regulation, General Education Council (GEC ) for 

standard setting, Higher Education Grants Council (HEGC) for 

funding,  and National Accreditation Council( NAC) for 

accreditation. Public and private higher education institutions will be 

governed by the same set of norms for regulation, accreditation and 

academic standards. 

 Affiliation of colleges is to be phased out in 15 years and a stage-

wise mechanism is to be established for granting graded autonomy to 
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colleges. Over a period of time, it is envisaged that every college 

would develop into either an Autonomous degree-granting College, or 

a constituent college of a university. 

Other Points: 

 An autonomous body, the National Educational Technology Forum 

(NETF), will be created to provide a platform for the free exchange of 

ideas on the use of technology to enhance learning, assessment, 

planning, administration. 

 NEP 2020 emphasizes setting up of Gender Inclusion Fund, Special 

Education Zones for disadvantaged regions and groups 

 New Policy promotes Multilingualism in both schools and higher 

education. National Institute for Pali, Persian and Prakrit , Indian 

Institute of Translation and Interpretation to be set up 

 The Centre and the States will work together to increase the public 

investment in Education sector to reach 6% of GDP at the earliest.  

(Adopted from: 

https://pib.gov.in/PressReleasePage.aspx?PRID=1642061) 

 

   Check your progress -1 

1. Write a brief note on the University Education Commission 1948. 

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

__________________________________________________________ 

2. Discuss Secondary Education Commission 1952. 

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

__________________________________________________________ 

 

https://pib.gov.in/PressReleasePage.aspx?PRID=1642061
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3. Discuss some of the recommendations made by Kothari 

Commission, 1968. 

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

__________________________________________________________ 

4. Write a brief note on the National Policy of Education 1986. 

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________ 

4.3  ENGLISH AS AN INDIAN LANGUAGE  

At present Era, it would be very unfair to judge whether the policy and 

decision of retaining English language as part of India as a whole was 

meritorious one or not. There are many people who are responsible to 

bestow us on with the gift of English language without which we would 

not have been able to claim our strong position among the rest of the 

world.  

The year 1947 was very much identical for the sub-content of India 

which divided into two different countries namely India and Pakistan. 

Even after independence the status of English in India was very 

dominating to Hindi as the formation of Indian constitution (1950) was in 

English and Hindi was given the status of official language of the Union 

and English (in which constitution was prepared) was assigned the status 

of an Associate official language for the tenure of 15 years i.e. till 1965. 

This resulted into language riots in South India in 1963 and Jawaharlal 

Nehru and Lal Bahadur Shastri assured the non-Hindi speakers that 

English would continue beyond 1965. In the language act 1967, English 

was given the status of ―Associate Official Language‖ with no time limit 

(Gupta and Kapoor, 1991). 

In 1963, Pandit Jawaharlal Nehru, the first prime minister of independent 

India observed, ―in the old days, we produced a relatively small, though 

numerically fairly large, class of people who knew English and who 

formed a kind of English knowing caste in India. In this land of caste, 

everything turns into caste. And People who knew English, even though 
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they may not have known it very well, considered themselves superior to 

those who did not (as cited by Graddol, 2010)‖. Panditji was aware of this 

power accumulation with certain class of society that resulted in social 

divisions. In addition to this, Graddol also reveled the information that 

88% of total population of India did not have access to English language 

which was really a large figure. 

In September 1967, our then educational minister of India, Dr. Triguna 

Sen in his inaugural address in the fifth conference of Indian‘s 

Universities Vice-chancellors Meeting tried to articulate the acute need of 

the study of English: 

―We have a preserve and strengthen the gift of English. But let us not 

forget that English has unfortunately assumed out of sheer historical 

accidents, two widely different roles in our midst. I welcome that English 

which serves me as a window on the world and helps me to enrich the 

languages of my country. But I have no use for that English which 

alienates me from my own people, makes 98 percent of my countrymen 

foreigners in their land of birth, and has become the status symbol of a 

privileged and exploiting class.‖ (c.f.Triguna Sen– 1986:281) 

This comment of Dr. Sen has aired many important points of discussion. 

The first thing that he focused in his comment was a tag given to English 

language that of a ‗Gift‘ which is to be preserved and strengthened. 

Through this, he very clearly explains his and the government‘s 

impression of English language after independence which was very 

opposite to the other nationalists who were still looking English language 

as a language of colonizers. Secondly, he considers English language as a 

‗Window to see the world‘. This tag is very appropriate and symbolic as 

English serves us as a medium to gain access to the knowledge across the 

world. Last but very important aspect of his comment was though we 

welcome English language and preserve it but not at the cost of our own 

people. He was very much aware about the status of English in society 

where because of English language, the indigenous population is divided 

in two poles of ―Haves and Have nots.‖ He emphasized on not allowing 

this situation to take place in Independent India which is very visible now 

a days.  

After the permanent inclusion of English language, the obvious problem 

to be answered was the problem of Standardization. Many of the speakers 

were still in the favour of Received Pronunciation (RP) to be considered 

as standard variety. However there were many local varieties being 
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spoken in different states of India called Indian English (IE) with salient 

features different from RP.  B Kachru (1983) defines ―Standard IE‖ as the 

English used by educated Indians. These are the people who 

institutionalize Indian English through literature, newspapers, journals, 

radio and TV and government communications. B. Kachru also suggested 

a ‗Cline of builingualism‘ a scale of different degree of competence with 

three measuring points (1965:353): 

1. The Zero point, i.e. at the bottom point of the cline (e.g. Babu 

English, Butler English); 

2. The Central point, i.e. with adequate competence in one or more 

registers (e.g. English used by civil servants and teachers); 

3. The Ambilingual point, i.e. with native-like competence in English. 

Hence, it is visible to see the existence of number of varieties of Indian 

English in the harmony of multilingual mind.  

After the matter of standardization, another important issue was of 

deciding methods and methodology of teaching of English in Indian 

context, whether to inherit the colonial rulers‘ methodology or to develop 

our own one. This aspect can be interpreted by three different documents 

including; 

1. The teaching of English in India (NCERT, 1963) 

As part of this report the most significant shift mentioned was the change 

of focus from Grammar translation method to the ―direct method‖ in 

India. It was marked that second language learners were taught poetry in 

a way native language learners were. NCERT emphasized on making 

English classes interesting, use of audio-visual aids and proper use of 

blackboard, wall pictures and flash cards. More state institutes to be 

established for teachers of English providing pre-service and in-service 

training to strengthen the status of English teaching in India. (NCERT 32) 

2. “The Study of English in India” (Government of India, 1967) 

This report very much ―weighted on the literature side and according to 

this report, teachers would translate English into the regional languages 

and then drill rules of grammar‖ (1967:34, 45). Many teaching items 

were graded according to their difficulty levels. Still it has been noted as 

part of the report of ministry of Education that this approached failed as a 

result of teachers‘ poor performance with reference to Spoken English 
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and a belief that language teaching happens only through the Grammar 

Translation Method. Consequently, learners could hardly learn any 

language function.  

3. CBSE-ELT Project (1989–97) 

The present project was carried out by association of different agencies 

including Central Board of Secondary Education (CBSE), New Delhi, St. 

Mark and St. John College, Plymouth, UK, and funding agency 

Department for International Development (DFID) through the BC 

Division, New Delhi. The core objective of this project was to uplift the 

level of teaching and learning in IX and X classes through learning 

communicative situations. As an essence of outcome of this project, four 

books were designed and prepared: Main course book, Grammar book, 

Literature reader and Teachers‘ book. The focus was on task based 

language teaching with an aim to develop learners‘ communicative 

competence. On the contrary, after a few years, it was observed that many 

learners were lacking mastery over writing skills. 

4.4  ENGLISH IN GUJARAT 

Linguistics was one of the grounds for the formation of all the regional 

states of India, including Gujarat. In the year 1962, through the 

emergence of the earlier Saurashtra region and earlier Bombay state, 

Gujarat was declared as an independent state of independent India.  

The government of Gujarat appointed L R Desai committee for the 

formation of educational policy and study the various aspects of ELT.  In 

the year 1961, the committee presented its report and recommended to 

discontinue English at primary schools and to compensate the loss at 

secondary level. Moreover, Desai committee also recommended the 

implication of Structural Approach and introduced the following 

guidelines for ‗Oral work‘: 

(1) It has been suggested the first 22 structures prescribed for standard 

VIII should be introduced through oral work only. The first 5 to 6 weeks 

may be devoted to this preliminary oral work only. Neither the pupil nor 

the teacher should use the textbook during this period. The work will be 

carried on in the class mainly through conversation as suggested in 

Chapter VII. 

(2) Apart from the work done in the preliminary stage, oral work has an 

important role to play in the study of a language, especially as a foreign 
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language. All though out the High School stage, it is an essential 

preliminary step both to reading and written work. A teacher who plans 

and executes his oral work effectively will lay a very solid foundation for 

other aspects of language work. 

(3) At the end of the first 5 to 6 weeks in Standard VIII, oral work will be 

usually based on the text. It may arise out of different situations and 

needs; 

a. To introduce new structures and words contained in a lesson; 

b. To discuss the contents of a lesson after the pupils have adequate 

practice in reading it.  

c. To work out some language exercises in the class before asking pupils 

 to write them out; 

d. To discuss an event, scene or situation arising out of the text or 

contemplated to be utilized for written compositions; 

e. To narrate a story given in the text or narrated by the teacher with the 

help of questions; 

f. To discuss the contents of a supplementary reading lesson from section 

II. 

(4) Oral work arising out of the text will provide drill in the use of 

structures and usages learnt by pupils and enable pupils to foster proper 

language habits. It will enable a careful pupil to express him/herself 

orally on a given topic with easy and correctness and pave the way for 

good composition. 

(5) Oral composition usually precedes written composition in standards 

IX and X, it may take the form of the narration of a story, the description 

of a picture, scene or people, or the discussion of a situation or an event. 

In course of time this should lead to introduction and assimilation of new 

words and phrases, arrangement of points or ideas, etc. All this, if 

properly done is bound to help the pupil in continuous written narration. 

After understanding all the recommendations laid down by the committee 

it becomes very clear that the importance was given to oral work and the 

process of drilling and habit-formation among the students.  

A strong urge to teach English at the primary school level was the 

immediate debate and issue of discussion and finally the Government 

decided to declare English a ‗Voluntary‘ subject for standards V, VI and 
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VII. The obvious and indirect message from the Government to the 

primary schools was to continue with teaching English but without its 

support. 

In the year 1976, the state Government opted for 10+2+3 system and 

along with this system, the stay of English also decreased to TWO years 

only. During the emergency period (1975), English was made 

compulsory for class V and in 1977 the decision was nullified.  

In the present era also, it is very visible to see a few contradictions among 

the decision makers and schools‘ authorities regarding, deciding the right 

level to start teaching English language. 

4.5  THE STRUCTURAL APPROACH 

The structural approach is also known as Aural-oral approach. The 

emergence of this approach lies in language teaching in the army campus 

during World War II.  According to Brewington "Structural approach is a 

scientific study of the fundamental structures of the English language, 

their analysis and logical arrangement".  Followings are the objectives 

and principles of the structural approach. 

According to Menon and Patel certain objectives of the structural 

approach are: 

1. To lay the foundation of English by establishing through drill and 

repetition about 275 graded structures. 

2. To enable the children to attain mastery over an essential vocabulary of 

about 3000 root words for active use. 

3. To correlate the teaching of grammar and composition with the reading 

lesson. 

4. To teach the four fundamental skills, namely understanding, speaking, 

reading and writing in the order names. 

5. To lay proper emphasis on the aural – oral approach, activity methods 

and the condemnation of formal grammar for its own sake. 

Moreover, Prof. F G French has highlighted the following principles as 

part of the structural approach. 

1. Importance of framing language Habits – The structural approach lays 

stress on the importance of forming language habit, particularly the habit 

of forming words in English. 
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2. Importance of speech – The structural approach is based on the 

principle of effective used of speech. 

3. Importance pupil‘s activity – The structural approach is based on the 

principles of the pupils‘ activity. The importance of pupil‘s activity rather 

than the activity of the teacher is the sure way to learning English. 

4. The principle of oral work – Oral work is the sheet anchor of the 

structural approach. Oral work is the basis and all the rest are built up 

from it. 

5. Each language has its own grammar – Instead of teaching grammar of 

the target language and its structures are to be taught. Each language has 

its own grammar. 

There are certain features underling the structural approach. They are: 

1. Word order 

2. The presence of function words, and 

3. The use of a few inflections 

This approach aims at teaching four fundamental language skills namely, 

Listening, Speaking, Reading and Writing. Further this approach also 

strengthens the range of vocabulary of the students. And it also inculcates 

the syntactical patterns in the form of habit formation and motivate them 

to use their learning with confidence. 

However, if we highlight the demerits of this approach than we can say 

that this approach is mainly suitable at lower classes. Further, only a few 

tutor selected sentence patterns and words are taught to the learners. And 

hence the classroom becomes teacher centric.  

4.6  COMMUNICATIVE LANGUAGE TEACHING 

The communicative approach to English language teaching has its origin 

in the theory of language as communication. The core rationale of 

language teaching is to promote "communicative competence" amount 

the learners. Hymes coined this term and countered Chomsky's theory of 

competence. According to Chomsky,  

―Linguistic theory is concerned primarily with an ideal 

speaker-listener in a completely homogenous speech 

community who knows its language perfectly and it is 
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unaffected by such Grammatically irrelevant conditions as 

memory limitation, distraction, shifts of attention and interest 

and errors (random or characteristic) in applying his 

knowledge of the language in actual performance.‖ 

Here, Chomsky tries to focus on an abstract linguistic theory that enables 

the speakers to produce grammatically accurate sentences. However, in 

Hymes‘s view, linguistic theory must focus on communication and 

culture. In the opinion of Hymes, one must acquire communicative 

competence along with knowledge of language and ability to use it in the 

matter of,  

―Whether (and to what degree) something is formally 

possible;  

Whether (and to what degree) something is feasible using 

implementation available;  

Whether (and to what degree) something is appropriate 

(adequate, happy, successful in relation) to a context in which 

it is used and evaluated; 

Whether (and to what degree) something is done, actually 

performed, and what it is doing entails.‖ 

In addition to this Hymes (1975: 11-17) has also described different 

seven functions of language to be utilized by while learning the first 

language. They are as following; 

1. the instrumental function: using language to get things; 

2. the regulatory function: using language to control the behaviour of 

others; 

3. the interactional function: using language to create interaction with 

others; 

4. the personal function: using language to express personal feelings and 

meanings; 

5. the heuristic function: using language to learn and to discover; 

6. the imaginative function: using language to create a world of the 

imagination; 

7. the representational function: using language to communicate 

information. 
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It seems very apparent that in this present approach, language functions 

weighs more importance to forms. Meaning is significant in 

Communicative Language Teaching approach.  

As part of these functions and the role of language in communicative 

language teaching, Finocchiaro and Brumiit (1983) described certain 

features of this approach which are; 

1. Meaning is paramount. 

2. Dialogues, if used, centre on communicative functions and are not 

normally memorized.  

3. Contextualization is a basic premise.  

4. Language learning is learning to communicate.  

5. Effective communication is sought.  

6. Drilling may occur, but peripherally.  

7. Comprehensible pronunciation is sought.  

8. Any device, which helps the learners, is accepted, varying according to 

their age, interest, etc.  

9. Attempts to communicate may be encouraged from the very beginning.  

10. Judicious use of native language is accepted wherever feasible.  

11. The translation may be used where students need or benefit from it.  

12. Reading and writing can start from the first day if desired.  

13. The target linguistic system will be learnt best through the process of 

struggling to communicate.  

14. Communicative competence is the desired goal (i.e. the ability to use 

the linguistic system effectively and appropriately).  

15. Linguistic variation is a central concept in materials and 

methodology. 

16. Sequencing is determined by any consideration of content, function or 

meaning, which maintain interest,  

17. Teachers help learners in any way that motivates them to work with 

the language.  

18. The individual often through trial and error creates language.  

19. Fluency and acceptable language is the primary goal: accuracy is 

judged not in the abstract but context.  
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20. Students are expected to interact with other people, either in the flesh, 

through pair and group work, or in their writings.  

21. The teacher cannot know exactly what language the student will use.  

22. Intrinsic motivation will spring from an interest in what is being 

communicated by the language.   

The late 1960s is the phase wherein the origin of Communicative 

Language Teaching (CLT) is to be found emerging. The reason for this 

transition was the innovations in British language teaching practices. So 

far, Situational Language Teaching was the representative of the British 

approach to teaching English as a foreign language.  As part of this 

approach, practising some primary structures of language in some 

situation-based  activities was the main concern. In the mid-1960s, in the 

United States, the theory of Audio bilingualism has been rejected. As a 

result, linguists were compelled to re-examine theoretical assumptions of 

Situational Language Teaching. The words of Howatt (1984, p. 280), 

were in response to the criticisms of Noam Chomsky‘s (Popular 

American linguist) classic book Syntactic  Structures  (1957) 

―By the end of the sixties, it was clear that the situational 

approach… had run its course. There was no future in 

continuing to pursue the chimaera of predicting language by 

situational events.  What was  required  was a closer  study  of 

the  language  itself and  a  return to the traditional  concept  

that utterances  carried meaning  in  themselves  and  

expressed  the meanings  and  intentions of the speakers and 

writers who created them.‖ 

A British linguist Dr David Wilkins led the European group of experts to 

develop the communicative definition of language. In this venture, he 

came out with a book, Notional Syllabuses, wherein he offered two types 

of meaning for language learners;  

1. Notional categories 

2. Categories of communicative function 

His contribution regarding ideas started showing the impact on the 

preparation of textbooks and the design of syllabus incorporating a 

communicative approach. 

Dell Hymes and Sandra Savignon. Both the language teachers work on 

expanding the theory of Chomsky. It was Hymes who first introduced the 
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concept of Communicative Competence. His prime focus was on the use 

of language in a social context within the sociolinguistic norms. This 

resulted in the change of focus from teaching grammar and practice of 

drilling patters at an excessive level. 

Simultaneously, Savignon contributed in the field of developing the idea 

of teaching through the communicative approach focusing on the core 

purpose of communication. In the year 1972, Savignon took up a research 

project of teaching French students merely giving they exposure to 

communication and not on patterns practice. According to her, 

"When the results were compared at the end of the 18-week, 5 hour-per-

week program, learners who had practised communication instead of 

laboratory pattern drills for one hour a week performed with no less 

accuracy on discrete-point tests of the structure. On the other hand, their 

communicative competence as measured regarding fluency, 

comprehensibility, effort and the amount of communication in a series of 

four unrehearsed communicative tasks significantly surpassed that of 

learners who had had no such practice. (Savignon, 265)" 

4.7  MODCOM APPROACH   

The MODCOM approach is basically a paradigm shift from the 

Structural approach to a Modified Communicative (Modcom) Approach. 

As the term ‗Modcom‘ is a blend of two parts namely Modified and 

Communicative where the former signifies the perspective and needs of 

Indian and Gujarati learners, and later one focuses on the Global 

perspective. Hence, this approach not only servers the purpose of 

International levels but also keeps the grass-root realities in mind and in 

the center of its pedagogy. 

In addition to this we can consider the fact that this approach aims 

towards teaching of language for functional purposes. Moreover, 

Modcom approach doesn‘t focus on providing information about the 

language, rather it focuses on teaching how to use the language (language 

functions).  

Hence, as part of Modcom approach, the features of many earlier 

methods are adapted and adopted and on the basis of the same ten 

‗ground rules‘ are provided as a working model of this new approach. 

These ground rules are as follows: 
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1. Initially, speak quite a lot 

2. Do not speak All the time 

3. Focus on Meaning 

4. Do not correct the errors immediately 

5. Do not correct All the errors 

6. Allow the students to talk in class 

7. Use Mother Tongue freely, but do not translate everything 

8. Please encourage efforts to comprehend 

9. Use Contemporary reference Books 

10. Assign Self-learning tasks 

Ultimately, we must understand that Modcom approach is all about 

teaching the language and go beyond the prescribed syllabus or 

textbooks. 

 Check your progress -II 

1. Write a brief note on the status of English as an Indian Language. 

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________ 

2. Discuss the status of English in Gujarat. 

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________ 

3. Discuss the structural approach in brief. 

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________ 
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4. Write a brief note on Communicative Language Teaching. 

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________ 

5. Discuss Modcom approach in brief. 

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________ 

4.8  LET US SUM UP 

In this unit we learnt about some of the major post – independence 

Education Policies and Commission‘s reports and three land mark 

approaches of English Language Teaching namely, the structural 

approach, Communicative Language Teaching and Modcom approach. 
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UNIT : 5   INTRODUCTION TO USING LITERATURE IN 

        THE LANGUAGE CLASSROOM 

 

 

::   STRUCTURE   :: 

 

5.1  Introduction  

5.2  Importance and Objectives of Language Teaching  

5.3  Importance of Literature in Life and Academics 

 Check Your Progress  

5.4 Advantages of Using Literature In A Language 

 Classroom 

5.5 Key Considerations While Incorporating Literature In A 

 Language Classroom 

5.6 Let Us Sum Up 

5.7 Key Word 

5.8 References 

 Answer 

 

 

5.0  OBJECTIVES 

In this unit, we shall 

 describe the connection between literature and language learning 

 explain the objectives of using literature in a language classroom  

 illustrate the advantages of using literature in a language classroom 

 identify the challenges of using literature in the language classroom 

 

On the completion of this unit, you will be able to 

 describe the meaning of the term literature  

 discuss the correlation between literature and language learning 

 relate the purposes of using literature for language teaching 

 utilise literature to develop linguistic competence 

 choose an appropriate literary text to enhance linguistic skills 
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5.1  INTRODUCTION  

  

In its broadest sense, anything that is written is literature. As per this 

definition, writings that express ideas of universal importance or interest 

as well as any printed matter like a leaflet, circular, a news article in a 

magazine or newspaper, a Facebook post or a WhatsApp message can be 

called literature. However, according to Britannica, traditionally the term 

applies to imaginative works of poetry and prose which have been written 

with specific intentions and have been considered valuable for their 

aesthetic sense. In this sense, literature can be classified into two: Prose 

and Poetry. Prose includes literary works like drama, one-act play, short 

story, novel, essay, biography, autobiographies etc. Poetry, on the other 

hand, includes lyric, sonnet, ode, epic, elegy, limerick, ballad etc. 

Whether it is imagination or experience, every piece of literature requires 

language to express. On the other hand, the existence of language also 

depends on literature be it oral or written. Initially, both existed in oral 

form and gradually they took written form.  

 

5.2  IMPORTANCE AND OBJECTIVES OF LANGUAGE 

 TEACHING  

Very aptly it is said by Ludwig Wittgenstein that ―The limits of my 

language mean the limits of my world.‖ The term world encompasses the 

personal, academic and professional world. Good command over 

language and the ability to use it well makes many things easier for a 

person be it expressing oneself, persuading or understanding others. 
 

Language, as a tool for communication, plays a crucial role in the 

personal and professional life of a person. It helps in expressing one‘s 

ideas, emotions, experiences and intentions and thus remaining connected 

to everyone. However, truly speaking, language is much more than this. It 

is, in fact, an individual‘s identity and helps society and culture survive 

across the ages. Thus, language is taught everywhere to enable all to 

express and understand explicit and implicit messages.  
 

Knowing a language, thus, is very crucial. Knowing more than one 

language broadens one‘s prospects in this glocal world but knowing more 

than two and that too if the language is English it is almost believed to 

make one‘s path easier. Hence, English is one of the most sought-after 
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languages across the globe and is also taught in schools and higher 

education institutes.  
 

The English language is taught these days to advance one's prospects in 

the academic as well as professional world. It is the language of 

communication, business, research and technology at national and 

international levels. Knowing and using English comfortably and 

correctly earns one due importance among the group of people one is 

working with. Hence, everyone tries to master or at least be comfortable 

in using it. As a teacher of English, we need to ensure that learners 

develop adequate competence in the use of English to achieve their 

aspirations.  

 

Over the years, principles, methods and approaches to language learning, 

teaching and testing have kept on evolving. One thing, however, that has 

been agreed upon by all the theorists is that literature can play a pivotal 

role in developing language skills.  

5.3  IMPORTANCE OF LITERATURE IN LIFE AND 

 ACADEMICS 

Literature is not merely a world of fiction or non-fictional works. It paints 

life through language. It would also not be wrong to say that life lives 

through literature. Literature lets you peep into the past and know the life 

and time that has passed. Offering an opportunity to study culture and 

history in an interesting way, it allows readers to look at a situation and 

time from various perspectives and thus develops a better understanding. 

It is a kind of unofficial document containing the cultural, social, 

political, and religious history of a society and a kind of tarot card 

predicting the future of society. Last but not least, literature creates a 

scope to experience more than one life at a time and develops a greater 

understanding to appreciate a fellow human being.  
 

The practice of using English literature to teach the English language is 

not a new trend. Way back in 1828 English was offered as a subject for 

the first time at King‘s College, London which focused on the study of 

the English language with the help of literature. English literature, then, 

was used as a source of linguistic examples. The language used in 

literature is a kind of authentic record of the language used by people 

across the globe. 
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As literature is an excellent source of authentic material and deliberating 

about fundamental human issues and emotions, it is easier for people to 

relate to it in one way or the other.   
 

 

 CHECK YOUR PROGRESS  

 Choose the most appropriate option for each of the questions 

given below: 
 

1. Which of the following statement conveys the true meaning of the 

statement ―The limits of my language mean the limits of my world‖ 

by Ludwig Wittgenstein?  

a. One should use the language in a limited manner. 

b. Language has limited opportunities in the professional world. 

c. Limitations of language limit the opportunities. 

d. One should speak more to have limitless advantages. 

 

2. Which of the following is NOT suggested in the sub-topic 

‗Importance and Objectives of Language Teaching‘?  

a. Knowledge of the English language offers better opportunities.  

b. English is the ONLY way to succeed in professional life. 

c. Command over English earns you importance among the group of 

people you are working with.  

d. Functional knowledge of English can advance one's prospects in the 

academic as well as professional world. 

 

3. Which of the following is suggested in the sub-topic ‗Importance of 

Literature in Life and Academics? 

a. Literature introduces life through language. 

b. Literature limits a reader's perspective. 

c. Literature obstructs understanding  

d. Literature prevents more experiences in life  

 

4. In which year was English introduced as a subject for the first time? 

a. 1820 

b. 1828 

c. 1852 

d. 1882 
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5.4 ADVANTAGES OF USING LITERATURE IN A 

 LANGUAGE CLASSROOM 

Using literature in a language classroom offers many advantages as it is 

all about the use of language in context. First and foremost, it makes the 

learning interesting and can contribute in developing all sorts of quotients 

viz emotional quotient, spiritual quotient, communication quotient, 

employability quotient etc. In other words, if carefully selected, it can 

ensure the satisfactory development of 21
st
-century skills.  

 

Literature has water-like properties and qualities. In addition to being 

easily available, it can be accessed by all either at a very low cost or for 

free. Good literature can also be made easily accessible to all and 

specifically to the students. Technological advancement has made it 

easier to access varieties of literature in varied formats. E-version of 

various classics and best-sellers are available on web portals like  

https://www.gutenberg.org/, https://www.bookbub.com/ebook-deals/free-

ebooks, https://bookboon.com/, https://openlibrary.org/, https://z-lib.org/ 

etc. An audio version of the literature is also available on the web portals 

like librivox.org, https://www.learnoutloud.com/Free-Audio-Video, 

https://www.audible.in/ etc.  

 

Intake of water helps maximize physical performance, so is the case of 

literature. The use of literature in a language classroom accelerates the 

language-learning process and enhances a learner's confidence. It can be 

used to develop receptive as well as productive competencies of learners. 

The following skills can be developed using literature in a language 

classroom. 

a. Comprehension  

b. Understanding Language in Context (Grammar & Punctuation 

Marks etc.) 

c. Building Vocabulary (Word Formation) 

d. Sentence Structures and Sentence Constructions  

e. Paragraph Writing  

f. Summarizing 

g. Paraphrasing  

h. Understanding the Central Idea 

i. Note-taking  

j. Note-making 

k. Understanding the language functions  

l. Group Discussion / Debate 

https://www.gutenberg.org/
https://bookboon.com/
https://openlibrary.org/
https://z-lib.org/
https://www.learnoutloud.com/Free-Audio-Video
https://www.audible.in/
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m. Developing 21
st
-century skills (critical thinking, creative thinking, 

problem-solving, communication, collaboration, teamwork, etc.) 
 

Good water is observed to have helped in preventing many diseases and 

getting rid of many ailments. Literature too cures people of certain 

adverse attitudes, and destructive and undesirable mentalities offering an 

opportunity to build a positive mindset and broader perspective towards 

life, people and situation. Many have gained strength by reading ‗The 

Plague‘ by Albert Camus during corona pandemic 2020. Reading the 

autobiography of Hellen Keller makes one believe that if you desire, you 

can do it; having read the poem ‗The Pully‘ by George Herbert you will 

not complain about the challenges of life; having read the novel ‗Seven 

Steps in the Sky‘ by Kundnika Kapadia you would better understand 

women, their pains and develop a sense of gratitude and respect for every 

role that she is playing.  
 

Literature has something for everyone as well as it can be tailored to suit 

the needs of all types of learners and learning objectives. Its use becomes 

easier as it is available in various forms and formats. A novel is available 

in an abridged version, graded series i.e. Novels for 4
th

, 5
th

, 6
th

 etc. 

graders, in audio format, in graphic format etc. Based on the need of the 

course as well as the level and interest of the students, a choice can be 

made and the same format can be used to devise various teaching-

learning activities. The variety caters to the need of slow and advanced 

learners both and helps a teacher sustain the interest of both types of 

learners too.  
 

In view of the variety of literary forms, each form can help plan strategies 

to achieve the desired outcomes. There are letters, travel narratives, one-

act plays, poems and their various types, short-story and their types, 

essays of different kinds, epics etc. Learners can be exposed to various 

types of texts while keeping in mind their levels, needs and outcomes 

expected.  
 

5.5 KEY CONSIDERATIONS WHILE INCORPORATING 

 LITERATURE IN A LANGUAGE CLASSROOM 

Despite offering many advantages as a tool to teach language, using 

literature in a language classroom is not devoid of challenges. Lots of 

deliberation is required in making a choice as well as planning the 

strategy to use literature in a language classroom.  
 

Among the challenges likely to be faced by a teacher, choosing an 

appropriate piece of a literary text or an excerpt of a literary text is the 
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first challenge that a teacher would face. To make a correct choice one 

needs to consider the following aspects:   

1. Learn about the domain and/or stage of the target group. i.e. Primary, 

Secondary, Higher Secondary, Graduation etc. 

2. Understand the objectives of language learning. e.g. 

 

Possible Objectives: 

 To develop reading comprehension 

 To explain the structure and techniques of paragraph writing 

 To give an insight into understanding the functions of language 

 To illustrate various forms of words and their usages in context 

 To understand the use of language and grammar in context 

3. Know the needs, levels and cultural backgrounds of the learners.  

An understanding of these three attributes is very important when 

choosing a piece of literary work. If the need is to learn Paragraph 

Writing, choosing a play would not help directly. Even while choosing an 

excerpt from a non-fictional work, one needs to ensure that the language 

and content of the selection meet the need of the learner. If the learners 

are the students of 5-7 standards studying English as a second language, 

choosing an excerpt from Ruskin‘s address ‗Traffic‘ delivered to the 

traders and manufacturers in 1864 would not serve the purpose. Though 

highly appreciated for its message, the excerpt from the lecture is likely 

to fail in ensuring the desired learning outcomes for the above-referred 

group. Similarly, ‗Travel by Train‘ by JB Priestley would not be that 

appropriate for this group of students as they would not be aware about 

the life and culture of English people. In short, it is advisable that while 

choosing a text for the learners of vernacular medium the language 

remains foreign and not the culture or context of the literary text. Thus, 

instead of choosing a story by Oscar Wilde or Henry or Arthur Conon 

Doyle, it would be better to select a story by RK Narayan, Khushwant 

Singh or Ruskin Bond. The same is applicable in choosing literary works 

of other genres.  
 

4. Think about the objective/outcomes of the teaching-learning 

activities 

Every teaching-learning activity would have objectives as well as 

outcomes. While choosing the literary piece/extract, the teacher should 

assess if the selected literary piece/extract would yield the expected 

outcomes and help achieve the objectives. 
 

5. Know about the teaching time available. 
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The length of the curriculum and the credit of the course would depend 

on this, hence this information is one of the crucial factors to be taken 

into consideration while choosing literary text/s.   
 

6. Learn the readability of the text 

After having adequate information about the learners, the next big thing 

is to assess the readability of the text. Readability means the ease of the 

text. It is counted on the basis of the number of words used in a sentence 

i.e. the length of the sentence and the structures of the sentences ie. the 

complexity of the sentence or the syntax.  
 

Studying literature is likely to be more effective and fruitful when 

selection is based on keeping in mind the stated considerations.  
 

 Check Your Progress  

On which of the following web portal, one can find an audio version of 

literary texts? 

a. https://www.gutenberg.org/  

b. https://www.bookboon.com/        

c. https://librivox.org 

d. https://openlibrary.org/  

 
 

Which of the following is not one of the formats in which a literary text is 

available? 

a. Graphic 

b. Audio 

c. Abridged 

d. Expanded 
 

Which of the following is NOT always required to make teaching 

language through literature effective? 

a. Use of technology in the class 

b. Understanding the needs and levels of the learners 

c. Awareness about the cultural background of the learners 

d. Knowledge about the availability of the time  
 

Which of the following literary work helps you better understand women 

and their pains? 

a. ‗The Financial Expert‘ by RK Narayan 

b. ‗Seven Steps in the Sky‘ by Kundnika Kapadia  

c. ‗The Pully‘ by George Herbert  

d. ‗The Plague‘ by Albert Camus 
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5.6 LET US SUM UP 

Formal language learning is very important in education. It is important 

not only for the development of professional skills but also for life values 

that make a person a better human being. In the 21
st
 century when 

communication and business are happening across the world, learning the 

English language is crucial. That is the reason why many approaches and 

methods have evolved to make the teaching-learning process very 

effective. Of all the available tools, literature has always been the most 

used and effective of all. But due to its plentiful availability, a teacher has 

to be very careful while choosing a literary piece/extract or form.  

However, small considerations would definitely make the process of 

teaching-learning English through literature more effective. 
 

5.7 KEY WORDS 

 

Fiction Literature in the form of prose is termed fiction. It 

includes especially novels, novellas, short-story that 

describes imaginary events and people. 

Non-Fiction It refers to literature that is based on facts and discusses 

beliefs, views, perspectives and opinions of people. 

This category includes biography, autobiography, 

essays, travel writing, self-help books etc. 

21
st
-Century 

Skills 

They are a set of knowledge, skills, work habits, and 

character attributes that are believed to be critically 

important for a successful professional life in today's 

world.  

Language 

Functions 

It means the active use of language for various 

purposes in day-to-day life. 

Abridged 

version 

It is a shortened version of a literary work. A literary 

work like a play, novel etc is shortened by removing 

details and information that is not extremely essential to 

the core message of the work. 

Graded Series A graded reader book is an easier and shorter version of 

a book. They are used to teach English as a second or 

foreign language, and other languages. 

Learning 

Outcomes 

These are the statements that specify the information, 

knowledge and skills that a learner would have upon 

completion of the course. 

Learning 

Objectives 

These are the statements that specify what the learners 

are expected to learn. 
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Readability of 

the Text 

This is the quality of being easy to be read. It depends 

on the content, vocabulary and syntax of the text. 
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 Answers (Check Your Progress) 

Check Your Progress 1 

1. b. Limitations of language limit the opportunities. 

2. a. Knowledge of the English language offers better opportunities.  

3. a. Literature introduces life through language. 

4. c. 1828 

 

Check Your Progress 2 

1. c. https://librivox.org 

2. d. Expanded 

3. a. Use of technology in the class 

4. b. ‗Seven Steps in the Sky‘ by Kundnika Kapadia  
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       UNIT : 6       USING POETRY IN THE LANGUAGE CLASSROOM 

 

 
 

   ::   STRUCTURE  :: 

 

6.0 Objectives 

6.1 Introduction 

6.2 Advantages of Using Poetry in Teaching language 

6.3 Challenges in Using Poetry in Teaching Language 

 Check your Progress 

6.4 Ways of Using Poetry in Teaching Language 

6.5 Some activities for Teaching Language through poetry 

 Check your progress 

6.6 Let‟s sum up 

6.7 Key words 

6.8 References 

 
 

 

6.0  Objectives 

 

The Unit will help the learner to 

 Discuss the importance of poetry in the language classroom 

 Develop sensitivity for words and their use in various contexts. 

 enhance the analytical ability for multiple interpretations. 

 demonstrate the understanding about the prosodic features like stress, 

pitch, juncture, intonation etc.  

 

6.1 INTRODUCTION 

 

By definition, poetry can be regarded as a type of literary genre in which 

the expression of feelings and ideas in a unique style with rhythm and 

melody. Since ancient times, the poetry has been written and read in 

various forms such as ode, sonnet, ballad, epic, elegy and so on. Usage of 

poetry in Language classroom can be very effective due to its usage of a 

variety of syntactical features, rich vocabulary and scope of multiple 
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interpretations. Many language teachers agree that poetry can be an 

effective tool in EFL classroom not only because of its language 

acquisition ability but also to impart cultural implications and various 

poetic concepts. Poetry does not only offer reading activities but also 

provides ample scopes for writing skills for freedom of personal 

expressions. Traditionally, poetry has been perceived as the most 

sophisticated form of linguistic expression, therefore, accessible to the 

advanced language learners only. Recently, the 21
st
-century teachers and 

researchers have perceived poetry as equally effective for language 

learning for native as well as non-native learners. Therefore, using poetry 

can be an effective strategy. 
 

 

6.2 ADVANTAGES OF USING POETRY IN TEACHING 

 LANGUAGE 

 

Using poetry in the language classroom can prove to be advantageous in 

many ways. 

Exploring prior knowledge: Generally, students feel more comfortable 

when the new learning is imparted with the help of tools/ knowledge they 

already possess or are acquainted with. Often, poetry can provide a 

platform to interpret the existing knowledge in multiple ways that leads to 

analogical thinking. 

Language Learning: Poetry also offers ample opportunities for reading, 

writing, speaking, and listening practice for learners. Reading poems out 

loud will improve students' confidence and oral language skills, as well as 

their reading fluency. Poems may have unusual sentence structures that 

students will not encounter in prose text. Analyzing such sentences can 

help learners develop a better understanding of conventional English 

syntax. It also gives the learners a chance to expand vocabulary 

knowledge, to play with language, and to work with different rhythms 

and rhyme patterns. 

Focus on facts: Poetry can be a free mode of expression for the students 

who are willing to share knowledge by creating poetry that makes their 

expression interesting and exciting. 

Set a scene: By creating a situation and inspiring the students to express 

themselves as per their willingness, the teacher can ignite the discussion, 

the excitement of expression in oral and/or written form. 
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Extension of point of view: The teacher can guide or motivate students 

for developing various angles of perception or different ways of seeing 

the same thing. 

Ignite curiosity: Due to the rich vocabulary and different modes of 

expression, the teacher can guide the student for inquiry education i.e. to 

inspire inquisitive mode of learning out of curiosity. 

Giving Productive Skills (Speaking): With the help of the poetry, the 

teacher can make the students aware about speaking skills like stress, 

pause, intonation, reading aloud skills, free expression of thoughts with 

debate and Group Discussion.  

Giving Productive Skills (Writing): The poetry can also help in training 

the students for writing with the help of vocabulary games, opinion-based 

writing activity, recreation of the same idea with different words and 

sentence structure etc.  

Imparting Receptive Skills (Listening): The teacher can read the poem 

aloud to teach rhythm, tone, pronunciation, accent etc.; play the audio/ 

video of the poem for the same purpose.  

Imparting Receptive Skills (Reading): The students can be given the 

activity of reciting/ reading aloud, free interpretation, multiple 

comprehension of the same text etc to develop their linguistic as well as 

critical thinking skills. 

 

6.3 CHALLENGES IN USING POETRY IN TEACHING 

LANGUAGE 

 

In spite of having numerous advantages and opportunities of learning 

language through poetry, there are several challenges of the same. 

 

6.3.1 Challenges 

 Due to the conventional mindset of literature as a subject of arts, and 

hence, also as a boring subject, many students may not be eager or 

interested in reading literature in class. 

 At times, the poem taught by the teacher may not be suitable for by 

the level and demographic background of the students. 

 The topic chosen by the teacher for poetry may be difficult in terms of 

vocabulary or accessibility. 
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 The syntax of the poem may be too difficult compared to Standard 

English, so students may find it incomprehensible. 

 The teacher may not be particularly enthusiastic or convinced about 

the idea of teaching language through poetry and any reluctance from 

the teacher will be reflected in students. 

 Some difficult or unknown vocabulary/words may prevent students 

from understanding the text.If there is too much new vocabulary in it, 

they may not engage fully. 

 

6.3.2 How to overcome these challenges? 

 The teacher has to believe in the power of poetry to teach language 

and prepare him/herself accordingly. It becomes the teacher‘s 

responsibility to motivate the students to learn and engage the 

students by making them comfortable in language learning through 

poetry. If the teacher really wants the students to be interested, then 

s/he has to cultivate the interest in using poetry for language teaching. 

 The teacher has to search and identify the poems as per the 

knowledge level of the respective students. For example, for the poor 

language level students, Indian English Poetry would be more 

suitable initially due to its simplistic language features. Here, classical 

poetry of Shakespeare and Donne will not work. 

 The teacher has to ensure the availability of reference resources for 

content and vocabulary for the students to feel at home with English 

language. The teacher‘s wide range of reading of poems and using it 

in the teaching of other subject also can generate interest among the 

learners towards poetry. It will be helpful to use them as language 

learning tool in the class. 

 

 Check your Progress 
 

 Which poem you can remember when you are asked to teach language 

using poetry? Write a name of a poem in English, Hindi & Gujarati 

each. 

 Have you ever used poetry in your language classroom? If yes, share 

your experience. If no, share the reasons. 

 Identify any poem and design an activity for listening, speaking, 

reading, writing and vocabulary each. 

 

 

 



68 
 

6.4 WAYS OF USING POETRY IN TEACHING 

 LANGUAGE 

 

2.4.1  Exploring Various Types of Poetry for Language Teaching 

(For knowing various types of poetry, you may refer 12 Types of Poems: How 

to Recognize Them and Write Your Own - TCK Publishing) 
 

 

Teaching English Through Limerick Poetry 

The teachers can create e-learning poetry lessons with the help of 

interactive posters. The videos can be embedded though the posters, 

which can also be uploaded on YouTube. The teachers can demonstrate 

and explain phrasal verbs with the help of Limerick poems. The teachers 

need to have only a video, a poem, phrasal verbs and images clarifying 

vocabulary and other concepts all over the posters. 

 

Exploiting Classic Literature 

The teachers can find ‗archaic‘ expressions used by Shakespeare in his 

poetry and show how they are still part of our language and how they are 

used by native speakers, hence, the EFL students to learn routing 

linguistic expressions. 

 

Special Poetry Website with Lessons 

Word-powered is a poetry website for English Language Teachers. It 

incorporates everything that is required to teach English language through 

poetry. The resources on this website will make it easy for any teachers to 

get creative and have fun with students in the virtual classroom and/or 

breakout rooms. Also, BritLit is a very good platform for the same 

purpose. The teachers can blend film with poetry to increase student 

engagement. These ideas can lead to generate more and more ideas 

pertaining to language learning through literature.The teacher along with 

the students can become members of word-powered and submit their own 

poems and videos. 

 

 

 

 

 

 

 

 

 

https://www.tckpublishing.com/types-of-poems/#:~:text=12%20Types%20of%20Poems%3A%20How%20to%20Recognize%20Them,Ballad.%20...%2010%20Epitaph.%20...%20More%20items...%20
https://www.tckpublishing.com/types-of-poems/#:~:text=12%20Types%20of%20Poems%3A%20How%20to%20Recognize%20Them,Ballad.%20...%2010%20Epitaph.%20...%20More%20items...%20
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Picture Poems 

 
This picture poem is taken from Andrew Finches document. There are 

numerous picture poems that could be created online by students and 

teachers by typingthem in fancy formats using tools such as Prezi and 

word-cloud. The visual element in presentation is important becauseof its 

ability to enable writers thinking more holistically.  

 

Acrostic Poetry [Please explain] 

 

We the community 

Inspire creativity 

Zoom in on technology 

Integrate new activities 

Question strange normality. 

 

Acrostic poetry has the added attraction of being both simple and 

complex at the same time. These poems do not require any special 

resources. Moreover, the structure of the poem also allows freedom of 

expression and thoughts. Here the content of the poem can also be the 

content for discussion, hence, it covers both purposes of language 

learning and content discussion. The teacher can also inspire, here, to 

create such poems with new words or synonyms of these words. Also, 

this type of poem can act as a mind-mapping tool wherein the students 

can be asked to develop a poem using the words from the subconscious 

mind. 

 

6.4.2 Strategies to implement poetry for language Teaching [Please   

give one or two examples.] 

Talk about the differences between stories and poems. 

The students can be provided with a copy of a short story they have 

already read along with a short poem. They can work in groups and make 
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a list of the differences between the two pieces, noting characteristics 

such as length or style. The students can be asked share those differences 

with the class. 

 

Give students a chance to illustrate poems. 

The students can be assigned to work in pairs to discuss and illustrate a 

short poem, or one or two lines of a longer poem. This will encourage 

them to think about meaning, and then express their interpretation in their 

own way. The students can be asked to share their illustrations with the 

class so that everyone has a chance to think about the different meanings 

that their classmates discovered. 

 

Read a variety of poems out loud. 

By reading a poem out loud, the students will begin to understand and 

notice different rhythms, rhymes, and feelings represented, as well as 

understand how the language creates an image or mood. The poem may 

be read in a natural voice, and the teacher can highlight the fact that you 

do not always stop at the end of each line, but instead use the poem's 

punctuation as a cue to where the pauses should be. 

 

Discuss the vocabulary used in different poems. 

Poems offer a wonderful opportunity to teach new vocabulary as well as 

a chance to think about language. The students can be asked the probable 

reasons of the selection of word, the impact that the word creates and 

what it conveys. Students may want to pick a word or phrase that is 

meaningful from a poem and write it on a ―poetic word‖ wall –a sort of a 

wall of sentiments. Students can continue add to the wall as they discover 

new items, or even as they write their own poems. 

 

Give students a chance to recite the poem loud together as a class and 

to each other. 

Reading poems out loud will improve students' confidence and oral 

language skills, as well as their reading fluency. In order to increase 

confidence and fluency, students can start by reading some poems 

together as a class. Then teachers can have students choose a poem that 

they enjoy and then practice reading their poems aloud in pairs, 

experimenting with expression, volume, and speed. Also, vocabulary, 

repetition and rhymes found in poems can help the students improve their 

English-speaking voices. 
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Discussion of grammatical/syntax patterns in poems. 

Generally, the poems consist of unusual sentence structures that students 

may not have encountered ever in prose text. Analyzing such sentences 

can help learners develop a better understanding of conventional English 

syntax. 

 

Recite the poetry loud to your students. 

While introducing the poem in the class, you should first recite the poem 

for your students so that the pronunciation of each word is clear and they 

can hear the changes in intonation. Later, the students can be assigned 

individually to recite the whole poem, or just one or two lines in a verse. 

 

Also, define any words that they don‘t know and answer any questions 

they may have. When introducing more complex poems with increasingly 

difficult English vocabulary, read the poem through and ask students for 

an initial impression regarding the meaning of the poem. It will ignite 

initial interpretation from the students and may lead to interesting 

discussion. 

 
 

6.5 SOME ACTIVITIES FOR TEACHING LANGUAGE 

 THROUGH POETRY 

 

Some innovative and interesting classroom activities for teaching 

language through poetry involve: fill in the missing words, learning 

through rhymes, recording the students‘ voice for poetry, role play 

activities and many other activities, which help the students to serve the 

purpose of language learning can be used and implemented by the 

teacher. 

 

Let‘s Look at a poem for as an example:  

 

Goodbye Party for Miss Pushpa T. S. 

Friends, 

our dear sister 

is departing for foreign 

in two three days, 

and 

we are meeting today 

to wish her bon voyage. 

 

You are all knowing, friends, 
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What sweetness is in Miss Pushpa. 

I don't mean only external sweetness 

but internal sweetness. 

Miss Pushpa is smiling and smiling 

even for no reason but simply because 

she is feeling. 

 

Miss Pushpa is coming 

from very high family. 

Her father was renowned advocate 

in Bulsar or Surat, 

I am not remembering now which place. 

Surat? Ah, yes, 

once only I stayed in Surat 

with family members 

of my uncle's very old friend- 

his wife was cooking nicely… 

that was long time ago. 

 

Coming back to Miss Pushpa 

she is most popular lady 

with men also and ladies also. 

Whenever I asked her to do anything, 

she was saying, 'Just now only 

I will do it.' That is showing 

good spirit. I am always 

appreciating the good spirit. 

 

Pushpa Miss is never saying no. 

Whatever I or anybody is asking 

she is always saying yes, 

and today she is going 

to improve her prospect 

and we are wishing her bon voyage. 

Now I ask other speakers to speak 

and afterwards Miss Pushpa 

will do summing up. 
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6.5.1    General Exercises/ Activities (can be applied for to any poem) 

 

Fill in the missing word. / Preparing a Cloze Test 

Procedure: 

a. The teacher will prepare a worksheet for the students consisting of 

selected stanzas or may be entire poem. Keep the blanks in place of 

selected words from the poem. The activity can be carried out 

individually or in pairs or in group. 

b. The teacher will recite the poem aloud in the class. The students will 

listen and try to fill in the blanks. Later on, the teacher can match 

whether the students listened properly; if listened, wrote properly; if 

written, whether they are aware of the meaning of the word.  

 

OR 

The students will be asked to assume the words to fill in the blanks. 

The thought behind the selection of the word can be discussed in the 

class and later, the word can be matched with the original poem. 

 

Example: 

Miss Pushpa _________ 

from very ______ family. 

Her father was ________ advocate 

in Bulsar or Surat, 

I ____________ now which place. 

 

Learning outcome(s) of the activity 

The students will be able to 

 write and understand the words they listen. 

 understand usage of correct words in appropriate situation. 

 expand the range of the vocabulary. 

 understand the value of grammatical accuracies with word forms and 

noun forms. 

 

Oral & Comprehension activity 

Procedure: 

The students can be divided in two groups. If the strength of the class is 

more than 20, then the teacher can form two teams of 8-10 students in 

each team.  

 First, Team A will loudly recite first stanza of a poem. Any 1one 

student from Team B will try to explain the concept of the stanza 

read by Team A. If they narrate correct meaning, they earn a point.  
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 Then Team B will loudly recite the second stanza and expect the 

explanation from Team A. If a team cannot answer, the teacher can 

help or the audience of a large class can be involved.  

 The student who recites the poem once, he/she will not be repeated 

further. The activity may continue for the entire poem. 

 

Learning Outcome(s) of the activity 

The students will be able to 

 learn the rhythmic pattern of the poem with stress and tone. 

 grasp meaning with the help of stops and pauses with punctuation 

marks. 

 learn pronunciations of the words. 

 understand intentional grammatical inaccuracies of poem which poet 

does to match the rhymes 

 comprehend the poem while recitation to develop comprehension 

abilities. 

 

Writing Narrative 

Refer the lines form the poem given below:  

Her father was renowned advocate 

in Bulsar or Surat, 

I am not remembering now which place 

 

There is a great deal of humour associated with human habit of 

forgetting. Did it happen with you or any of your friends? Narrate the 

event in one paragraph in approx. 100 words. 

 

Sample Answer: 

The habit of forgetting sometimes creates a very humorous situation. 

Once I had to face such a situation. I was going to attend the marriage 

ceremony of my friend and decided to gift him a pair of shoes. I bought 

the shoes from the showroom and got it packed. But when I reached my 

friend‘s house and gave the packet to my friend, it was found that there 

was a pair of lady slippers in the packet. I had forgotten the shoes in the 

showroom and took another packet containing the slippers. It was a very 

humorous situation. 

 

Learning Outcome(s) of the activity 

The students will be able to 

 develop content what they think/ feel/ experience on their own. 

 learn the writing techniques for narration of an event. 
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Comprehension Activity 

Procedure: The teacher will create a worksheet consisting of one stanza 

and a few questions, expecting one word/ one-line answers. Each 

worksheet will have one stanza of a poem, hence, as many worksheets as 

number of stanzas. The class can be divided into groups (here 6 groups) 

as per the number of stanzas. Each group will be asked to give a 

presentation consisting of recitation and answers to the given questions. 

 

Worksheet Sample: 

Poem Lines: 

Friends, 

Our dear sister,  

is departing for foreign 

in two-three days, 

and 

we are meeting today 

to wish her bon voyage.  

 

Questions:  

i. Whom does the first line refer to? 

ii. …………….. is departing for foreign. 

iii. Find a word which means same as ‗happy journey‘? 

iv. Why have they met? 

Answers: 

i. The audience or the friends of the poet are referred to in the first line. 

ii. The poet‘s sister. 

iii. Bon voyage has a same meaning as ‗happy journey‘. 

iv. They are meeting there to wish for a happy journey to his sister Miss 

Pushpa. 

 

Learning Outcome(s) of the activity 

The students will be able to 

 learn to develop multiple perception within group. 

 understand the concept and sentence structures of the poem. 

 perform recitation activity and learn the speaking skills. 

 express orally own perception and understanding in front of the 

audience. 
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6.5.2 Some Poem Specific Exercises/ Activities (can be applied for 

only this poem) 

The teacher can discuss the poetry in terms of intentional linguistic 

inaccuracies: 

 In the poem, there are some distinctive features of Indian English 

that the poet parodies. 

 The use of the progressive (-ing) form for verbs of perception which 

are not used in the progressive infinite verb phrases in British 

standard English, e.g. 

 ‗You are all knowing‘. ‗She is feeling‘, ‗I am always appreciating.‘ 

 Omission of articles, e.g. (a) very high family, (b) renowned 

advocate, (the) summing up. 

 Use and positioning of adverbs at inappropriate places, e.g. ‗only 

external sweetness‘, ‗now which place‘, ‗with men also and ladies 

also‘ 

 

Learn the Vocabulary: 

Choose the words from the text, which are opposite in meaning to the 

words given here and use them in the sentences of your own: 

(i) foe, (ii) native, (iii) arrive, (iv) bitterness, (v) forget, (vi) 

infamous, (vii) unpopular. 

 

Answers: 

(i)   Foe—friend—A wise foe is better than a foolish friend. 

(ii)  Native—foreign—Many students prefer to go to foreign countries for 

higher studies. 

(iii)  Arrive—depart—Tomorrow he will depart for U.K. 

(iv)  Bitterness—sweetness—There is always a smile of sweetness over 

her face. 

(v)   Forget—remember—I don‘t wish to remember that unhappy 

incident. 

(vi)  Infamous—renowned—My uncle was a renowned cardiologist. 

(vii) Unpopular—popular—It is a line from a very popular song of 

Mukesh. 

 

 Check your progress 
 

 Explain any two types of poetry other than mentioned here for 

implementing in a language classroom. 

 What strategies according to you can be helpful in teaching language 

through poetry? 
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 Suggest an activity, apart from shown above, wherein we can use 

poetry for language learning purpose. 

 

6.6 LET‟S SUM UP 

 

There are a few famous poems which can be used for the said purpose in 

the language classroom such as Sonnet 130 by William Shakespeare, If 

by Rudyard Kipling, Warning by Jenny Joseph, The Road Not Taken by 

Robert Frost, Stopping By Woods on a Snowy Evening by Robert Frost, 

Still I Rise by Maya Angelou and so on. 

You may explore the following link to refer more poems: TOP 100 

Poems : A POEM : Poem : English Poem (english-for-students.com) 

 

Thus, teaching language through poetry can be really interesting activity 

for both teacher and student, if delivered in a proper Manner. 

 

6.7 KEY WORDS 

 

EFL English as a Foreign Language 

Language Acquisition the act of language learning 

Poetry literary work in which the expression of 

feelings and ideas is given intensity by the use 

of distinctive style and rhythm; poems 

collectively or as a genre of literature. 

Limerick a humorous five-line poem with a rhyme 

scheme aabba. 

Classic judged over a period of time to be of the 

highest quality and outstanding of its kind. 

Acrostic a poem, word puzzle, or other composition in 

which certain letters in each line form a word 

or words. 

Comprehension ability to understand something. 

 

 

 

 

 

 

 

 

 

http://www.english-for-students.com/TOP-100-Poems.html
http://www.english-for-students.com/TOP-100-Poems.html


78 
 

6.8 REFERENCES 
 

 Gönen, S. (2018). Implementing Poetry in the Language Class: A 

Poetry-Teaching Framework for Prospective English Language 

Teachers. Retrieved from Research Gate: 

https://www.researchgate.net/publication/329463098_Implementi

ng_Poetry_in_the_Language_Class_A_Poetry-

Teaching_Framework_for_Prospective_English_Language_Teach

ers 

 Joanne Collie, J. C. (1987). Literature in the Language Classroom: 

A Resource Book of Ideas and Activities. Cambridge University 

Press. 

 Using poetry. (2007). Retrieved from British Council - BBC: 

https://www.teachingenglish.org.uk/article/using-poetry  

 



 

79 

 

         UNIT : 7        TEACHING DRAMA  

 

 

::   STRUCTURE :: 

 

7.0  Objectives 

7.1 Introduction 

7.2 Drama: Genesis and Growth 

7.3 Elements of Drama 

7.4 Various Types of Drama 

7.5 Various forms of Stages from Elizabethan to Modern 

 Age 

7.6 Let‟s sum up 

 Check Your Progress 

7.7 References 

 

 

7.0  OBJECTIVES 

 The primary objective of this course is to comprehensively delve 

into a myriad of theatrical genres that are either performed or read. These 

genres encompass tragedy, comedy, historical plays, problem plays, 

poetic drama, epic play, the Theatre of the absurd, and other similar 

classifications. The objects of this unit would help the learners  

 To elucidate the criteria utilized to differentiate between these 

diverse types of plays 

 The underlying motivations behind such distinctions, and  

 The historical (including political and social) context in which 

they evolved.  

A specific segment of the curriculum is dedicated to Indian Classical 

Sanskrit Theatre, delving into the exploration of Indian aesthetic theory. 

Disregarding Sanskrit drama would be unwise, as it has played a pivotal 

role in the global expansion of theatrical arts especially in India and 

across the globe. Furthermore, the emergence of dramatic writing in new 

literary traditions, such as Spanish, German, French, and Indian, can be 

attributed to this significant development. 
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7.1 INTRODUCTION 

Drama is a genre of literature specifically created for theatrical 

performance, where actors assume the roles of characters, enact the 

suggested actions, and deliver the written dialogues. In poetic drama, 

these dialogues are composed in verse, commonly known as blank verse 

in English. Abram defines drama as ―the form of composition designed 

for performance in the theatre, in which actors take the roles of the 

characters, perform the indicated action and the written dialogue.‖ Two 

crucial elements of drama are the stage, where the performance takes 

place, and the spectators, who observe the unfolding events. Marjorie 

Boulton describes a true play as three-dimensional, a literary work that 

comes to life and engages our senses. Dramas unfold within the 

boundaries of space and time, distinguishing it from other literary genres. 

While narrative art focuses on narrating events from the past, present, or 

future, drama, as a performative art form, shares a historical connection 

with music and dance. It is, therefore, a temporal act that occurs in the 

present moment. The study of drama cannot be confined to a purely 

literary approach; it necessitates an understanding that incorporates the 

stage and the theater. When a play is performed on a stage, it becomes a 

reflection of historical and social events within the limitations set by 

theatrical traditions. This is particularly evident in significant dramatic 

periods like ancient Greek and Elizabethan times, where the theater was 

openly recognized as the focal point of the action, with no intention of 

hiding the audience or the theater itself. In these eras, the theater revealed 

itself as a fundamental aspect of human emotions. Unlike other forms of 

literature, drama relies on the stage for its true essence. Consequently, the 

art of a playwright has always been influenced by the theatrical 

circumstances of their era. Thus, the study of drama is inseparable from 

the study of theater. For instance, when discussing the history plays of 

renowned playwrights such as William Shakespeare, including works like 

Henry IV Part I (1597) and Richard III (, or Christopher Marlowe's 

Edward II, these plays primarily delve into the socio-historical context of 

England during the late 16th Century. It is worth noting that while the 

storylines of these plays were largely adapted from Holinshed's 

Chronicles. 
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7.2 DRAMA: GENESIS AND GROWTH 

Western theatre originated in Athens, Greece, approximately 2500 years 

ago, marking the beginning of a rich tradition. During the period between 

600 and 200 B.C., the ancient Athenians crafted exceptional plays that 

are now celebrated as some of the most remarkable works in the world of 

theatre. Their contributions to the art form extended beyond individual 

plays, as they also cultivated a theatrical culture characterized by 

enduring forms, techniques, and vocabulary that have persisted for over 

two millennia. Comparing the historical theatrical achievements of 

ancient Athens to only two other eras of similar grandeur, namely 

Elizabethan England and the twentieth century, highlights the 

extraordinary nature of their accomplishments. 

In the northern reaches of Greece, specifically in the region of Thrace, a 

religious movement centered on the veneration of Dionysus, the deity 

associated with fertility and procreation, emerged. The adherents of this 

mystical faction, known as the Dionysus Cult, engaged in elaborate 

ceremonial observances. Among these rites, one particularly contentious 

custom involved unbridled dancing and the release of intense emotions, 

which led the participants to enter altered states of consciousness. This 

altered state, known as "ecstasies," held profound religious significance 

for the Greeks, who eventually came to regard theatrical performances as 

a means of conveying and channeling heightened emotions. Despite 

facing opposition, the worship of Dionysus gradually gained traction and 

expanded its influence among various Greek tribes. 

In this era, the practices related to Dionysus experienced a substantial 

expansion, displaying a higher level of organization and imbued with 

symbolism. A crucial constituent within these practices was the 

dithyramb, a collective hymn sung by a chorus. It is speculated that the 

early employment of imitative movements and music served as a means 

to introduce this particular style of song or hymn to the Greek populace. 

The dithyramb assumed a pivotal role in the progressive development of 

the Dionysian traditions. It is noteworthy that terms like "Dionysiac," 

"hysteria," and "catharsis" derive from Greek terms associated with the 

release or purification of emotions. 

Aeschylus, a renowned writer who emerged on the Athenian theatrical 

scene in 484 BC, revolutionized the art form by reducing the chorus size 

from 50 to 12 and incorporating elaborate stage settings and props. 

Among his works, the oldest surviving drama is "Persians," crafted in 472 

BC. However, his magnum opus, The Oresteia, delves into the tale of 
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Agamemnon, a Greek warrior slain by his wife Clytemnestra, and the 

subsequent pursuit of justice by their children Orestes and Electra. The 

central theme of this literary masterpiece lies in the tragic consequences 

of excessive individual pride, hubris, and arrogance. Aeschylus is often 

referred to as the "Father of Tragedy." Unfortunately, out of his ninety-

two plays, only seven have survived for us to peruse. Nonetheless, 

scattered fragments and comments provide glimpses into the wide range 

of topics he tackled. Aeschylus excelled in painting vivid pictures 

through his writing. His characters are vibrant and often possess an 

otherworldly and brutal nature, while his language is rich in metaphorical 

expression. Notably, Prometheus Bound stands as a masterpiece, given its 

focus on the divine. In his final two 

tragedies, including Agamemnon, Aeschylus 

shifted his focus from divine drama to the 

realm of humanity. In the competition of 

tragic playwrights in 468 BC, Sophocles 

emerged triumphant over Aeschylus. 

The relocation of the stage from Greece to 

Rome marked a significant shift. By the 

fourth century, Rome's decline saw a near-

extinction of theater. Drama didn't emerge in 

England until the ninth century, and its 

evolution was influenced by religious 

practices. The inception of the Church can 

be rightfully considered as the foundation 

upon which the dramatic arts rested. The 

clergy had the responsibility of devising a 

method to convey religious teachings to the 

illiterate masses. Gospel narratives were 

enacted as a sequence of vivid portrayals, 

resembling straightforward  

stage plays. The performers not only spoke but also enacted the 

subsequent scenes. These early productions were known as Mysteries and 

Miracles. Mysteries focused on recounting events from the lives of Saints 

and Martyrs, while Miracles were dramatizations of biblical tales. Drama 

became deeply intertwined with Christian rituals, and even the Mass itself 

contributed to its dramatic expansion. 

 The evolution of miracle plays originated from the liturgy, 

characterized by solemn rituals and alternating chants sung by priests and 

the congregation. Initially, these plays consisted of brief conversations 
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spoken within the confines of the church, later evolving into full-fledged 

productions performed on the porch. A noteworthy example from the 

12th century is the drama Adam, composed by a Norman, which is 

divided into three parts depicting the fall of Adam and Eve, Abel's death, 

and the succession of prophets foretelling the advent of the Savior. 

Written in French, this play held great significance. Another significant 

work was Noah, narrating the tale of Noah's construction of the Ark and 

his plea to his wife to join him aboard. Several cities gained prominence 

for their performance of miracle plays, either due to the significance of 

their fairs or the well-organized trade guilds. The notable locations for 

these cycle plays included Chester, York, Coventry, Norwich, Newcastle, 

and Wakefield, with the guilds playing a pivotal role in their successful 

organization. Among these plays, Abraham and Isaac stood out as a 

particularly moving piece. Eventually, moralities and interludes took the 

place of mystery and miracle plays.  

The fusion of solemn and jovial themes was exemplified in the combined 

presentation of Mystery and Miracle plays. The Morality component 

earnestly conveyed profound concepts, while the Interlude section 

humorously entertained the audience. These theatrical pieces embodied 

archetypal figures representing qualities such as remorse, benevolence, 

and transgression. Allegories formed the foundation of moral teachings, 

as personifications of abstract virtues and vices replaced biblical 

characters. Their primary mission was to propagate the Christian faith. To 

accommodate the moral narratives, a fixed stage was required, unlike the 

mobile pageants featured in the Miracle plays. The moralities addressed 

weightier concerns, illustrating the fluctuating nature of human existence 

between righteousness and wrongdoing, amidst the eternal struggle 

between God and the Devil. Noteworthy dramas like Castle of 

Perseverance, Everyman, and Mankind emerged from this tradition. The 

common people were the central characters, with the benevolent deity 

and Divine Graces positioned against the malevolent angel and his 

accomplices, the Seven Deadly Sins. Consequently, a conflict arose 

between vices like sin, jealousy, malice, and gluttony, and virtues like 

mercy, justice, peace, and truth. In the Mystery plays, the characters were 

given distinct names, and the performances were grounded in realism. 

These theatrical spectacles were presented by a society of amateur actors, 

comprising various regional professionals who united solely for the 

purpose of staging these plays, dating back to the fourteenth century. The 

aforementioned trio of plays provided a compass for the diverse avenues 

that drama explored. By the year 1600, the Miracle plays ceased to be 

performed, even as conventional theater had already taken root.  
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The Interludes served as entertaining exchanges, and Heywood's 

Interludes gained popularity due to their distinctiveness in avoiding 

moralizing and prioritizing amusement. The Play of Four ―Ps‖—Palmer, 

Pardoner, Pothecary, and Pedlar—stand as the most renowned 

characters. Heywood's work, A mery play betwene the pardoner and the 

frere, the curate and neybour Pratte was also well-received. These 

diversions demonstrate an effort to combine practical advice with 

abundant comedic elements. Gorboduc, written by Sackville and Norton 

and performed in front of Queen Elizabeth at Whitehall in 1562, marks 

the inception of English theater. Initially titled Ferrex and Porrex, this 

tragic play comprises five acts, with Norton contributing to the fourth and 

fifth acts. Each act concludes with a chorus inspired by Seneca's 

tragedies, while the main plot unfolds offstage. It delves into a historical 

event and is written in unrhymed verse. Ralph Roister Doister, written 

and performed by Nicholas Udall in 1553, holds the distinction of being 

the first English comedy, earning Udall the title of Father of English 

Comedy. Another English comedy, Gammer Gurton's Needle, was 

authored by John Still and William Stevenson. The establishment of 

professional theater companies played a pivotal role in the development 

of a genuine national theater. The first theater in Shoreditch was built in 

1576, and subsequently, the Fortune, the Swan, the Globe, and the Rose 

theaters were erected over time. 

To begin our discussion on various genres of plays, it would be beneficial 

to grasp the technical elements of theater first. In theater, every 

captivating narrative originates from a conflict, which may arise from 

differing individuals, ideas, or interests. This conflict serves as the 

foundation upon which the story evolves. Gustav Freytag, a notable 

German author and playwright, illustrated the structure of a play as a 

pyramid consisting of five distinct components. 

 Exposition, in the context of a performance, serves to furnish the 

audience or readers with crucial contextual information at the 

beginning. Such information encompasses introductions to the 

characters, establishment of the atmosphere, and a thorough account of 

the events that directly precede the commencement of the main 



 

85 

 

storyline or the entirety of the play.

 

Figure 01: The pyramidal structure of a play   

The initial conflict in a play is triggered by an initial incident, which can 

manifest either physically or mentally. It can sometimes be difficult to 

differentiate between the introduction of the story and the actual event 

that sets everything in motion when they are intertwined. To illustrate 

this, in the case of Hamlet, the appearance of the ghost on the castle's 

battlements serves as the catalyst for all subsequent events in the play. 

The storyline becomes more complex during the rising action phase. 

Both tragedies and comedies involve conflict, and the audience eagerly 

anticipates the outcome. 

The climax of the play captures the audience's utmost attention and often 

signifies a turning point in the protagonist's destiny. In a tragedy, the 

climax foreshadows the protagonist's tragic outcome, whereas in a 

comedy, it achieves the exact opposite effect. Sustaining the audience's 

engagement beyond the climax can pose a challenge for the playwright. 

This is where the falling action comes into play. In a tragedy, the 

playwright may introduce developments that offer the protagonists a 

glimmer of hope, while in a comedy, new obstacles may be placed in 

their path. These occurrences serve to revive doubt and suspense. For 

example, when the Friar presents Juliet with a fresh plan for her blissful 

union with Romeo in Romeo and Juliet, the audience's hopes soar. 

Similarly, the dispute over the rings in The Merchant of Venice sparks 

renewed interest. 

The denouement, which serves as the final segment of a dramatic 

structure, encompasses the culmination of various narrative threads, 

skillfully interwoven. In the resolution, the primary conflict or point of 

contention faced by the protagonist is resolved. In tragedies, the 

denouement often culminates in a catastrophic event, exemplified by the 
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demise of all major characters in the concluding scene of Shakespeare's 

"Hamlet." In ancient Greek plays, a deus ex machina was a narrative 

device wherein a machine would lower a deity onto the stage to rescue 

the protagonist or provide resolution to the situation. 

 

7.3 ELEMENTS OF DRAMA 

There are six compulsory elements of a drama according to Aristotle. 

These six elements, according to Aristotle, are necessary for an excellent 

drama. These six elements are: 

Plot: The play's plot is as follows. The plot is the action of a play, or the 

core story, is referred to as the plot.  

Theme: While the plot describes the play's action, the theme describes 

the play's meaning. The play's theme is its central message or takeaway. 

The subject of a play might be overt or subtle, depending on the situation.  

Characters: Characters are the humans (or occasionally animals or 

concepts) that the players in a play depict. The play's action, or storyline, 

is advanced by the characters. 

Dialogue: The words that the author and the characters in the play use to 

communicate. The conversation aids in advancing the play's action.  

Music/Rhythm: Although music frequently appears in plays, Aristotle 

here was referring to the rhythm of the performers' speaking voices.  

Spectacle: This term describes a play's aesthetic components, such as its 

sets, costumes, special effects, etc. Everything that the audience witnesses 

while watching the performance is spectacle. 

 

7.4    VARIOUS TYPES OF DRAMA 

 

7.4.1 Tragedy:  

In approximately 330 BC, Aristotle introduced the concept of tragedy in 

his work, Poetics, emphasizing the use of dramatic presentation and 

poetic language. He defined tragedy as the imitation of a serious action 

with magnitude and completeness. According to Aristotle, tragedy evokes 

pity and fear, leading to the catharsis of these emotions. He proposed that 
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 a tragic hero, with both positive and negative qualities, would elicit 

sympathy and fear from the audience. The hero experiences a reversal of 

fortune due to a fatal error or moral flaw called hamartia. Through the 

depiction of events that instill pity and fear, the audience achieves a 

cathartic release. Shakespeare's play King Lear exemplifies this, as the 

audience feels catharsis witnessing Lear's descent into madness and 

demise. Shakespeare's tragedies, like ancient Greek tragedies, address 

universal themes and emotions that resonate with audiences worldwide. 

Tragedy extends beyond personal failures; nations collapse, and vices 

like avarice, lust, and ingratitude ravage the world. Sensitive individuals 

question existential concepts, receiving unsatisfactory answers. They 

witness bloodshed, love turning to contempt, and decency becoming a 

mockery. Guilt and self-hatred plague them, along with contempt for 

humanity. In Hamlet and Lear, the characters bear partial responsibility 

for their own suffering. Hamlet's discovery of his father's death and his 

mother's adultery fuels his challenge against society, but his 

procrastination deviates from sensible actions. Tragedy presents a clash 

of human wills and explores free will. Not all plays considered tragedies 

adhere to Aristotle's definition, as not all tragic heroes suffer due to fatal 

errors. Modern critics describe tragedy as posing fundamental questions 

about life's purpose, meaning, and hope amidst suffering and evil. 

Tragedy acknowledges that suffering can lead to wisdom and self-

awareness. 

According to Francis Fergusson, tragic plays depict a sequence of intent, 

passion, and vision. They 

explore how individuals 

are pushed to the brink of 

existence by catastrophic 

events and must decide 

whether to live or die for 

their beliefs. Confronted 

with death, they quickly 

realize what truly matters 

in life. Tragic narratives 

involve characters who, dissatisfied with their circumstances, challenge 

the rules of fate. These stories do not portray humans as powerless 

puppets controlled by destiny. The tragic vision does not guarantee their 

ultimate demise; instead, it examines the workings of free will in the real 

world. Choosing to act rather than submit often has dire consequences, 

but it also tests the core essence of humanity. The hero, with an 

extraordinary willpower to achieve the impossible, stands apart from 
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ordinary people, offering hope for human potential. Therefore, tragedy is 

ultimately optimistic about human achievements and the unwavering 

resilience of the human spirit, far from being a pessimistic view of 

existence. As Eric Bentley said, "Tragedy cannot be excessively 

pessimistic, for that would mean losing faith in humanity." The tragic 

vision acknowledges the possibilities of both immense kindness and 

immense evil, embracing the paradox of human freedom. 

7.4.2 Various types of tragedies: 

 Revenge Tragedy: The tragedy of revenge, often known as the 

tragedy of blood, gets its elements of murder, retaliation, ghosts, 

mutilation, and devastation from Seneca. It was a popular theatrical 

style throughout the late Elizabethan and early Jacobean eras. This 

well-known genre was first introduced by Kyd's The Spanish Tragedy 

(1586), and was further developed by Marlowe's The Jew of Malta 

(1592), Webster's The Duchess of Maw (1612), and Shakespeare's 

Hamlet (1602). In Indian context we can refer to an example of 

revenge tragedy, Haidar film i.e. the adaptation of Shakespeare‘s 

Hamlet. 
 

Domestic Tragedy: The protagonist, who belonged to a middle-class or 

lower socioeconomic class and experienced a routine or household 

catastrophe, was depicted in prose. Eighteenth-century authors helped to 

popularise this. Like The London Merchant by George Lillo. 

Social Tragedy: A social or political issue was the focal point of a social 

tragedy. In these tragedies heroes and heroines are from the working class 

or middle class. The plays A Doll's House, Ghosts, and Death of a 

Salesman (1949) by Arthur Miller and Henrik Ibsen are notable examples 

of tragedies from the nineteenth and twentieth centuries. 

Neoclassical Tragedy: Playwrights from Italy and France adapted the 

Senecan and Greek examples during the 16th century and created a type 

of neoclassical tragedy that had several key differences from classical 

tragedy. Neoclassicists studied the great stories of antiquity, just as 

Classicists. The main protagonists were well above average people and 

came from a high social background. For examples Pierre Corneille‘s 

Medee(1635), Le Cid (1636) and Jean Racine‘s Andromaque (circa 1667) 

and Phedre(circa 1677), are the best examples of neoclassical tragedies. 

Romantic Tragedy: In England, an independent type of drama began to 

develop, which was free from the influence of Seneca and neoclassicism. 
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This is known as Romantic drama. Best examples are William 

Shakespeare‘s tragedies Romeo and Juliet (1597). 

Domestic Tragedy: The drama Domestic Tragedy is about middle-class 

or working-class individuals and their issues. Best examples of Domestic 

Tragedy are George Lillo‘s The London Merchant (1731) and German 

poet Christian Friedrich Hebbel‘s Maria Magdalena (1844). The word is 

also used to characterise the plays of contemporary writers including 

Norwegian playwright Henrik Ibsen. 

Tragi-comedy: As the word implies, tragicomedy is tragedy and comedy 

mingled harmoniously together. It is distinct from tragedy that has comic 

scenes, and from comedies that include tragic episodes. For example, the 

porter‘s scene in Macbeth and the gravedigger‘s scene in Hamlet. 

Similarly the tragic background in a comedy like As You Like It. 

7.4.3 Comedy 

The English term "comedy" 

originates from the Greek word 

"komos," which means "reveal" or 

"merrymaking." Like tragedy, 

comedy has a connection to Dionysus 

and religion. According to Aristotle, 

comedy focuses on the everyday lives 

of ordinary people. The stories in comedy have a happy ending for the 

characters, and there are no significant or dangerous events. Comedy 

often deals with minor flaws or unattractive qualities that are not harmful 

or serious. Over time, the definition of comedy has also evolved. 

Classical Greek comedy can be categorized into three main periods: 

ancient, middle, and new. Aristophanes, who lived from 446-386 BCE, 

belonged to the older generation of playwrights. His plays are known for 

their clownishness, satire, and social commentary. Antiphanes (c. 408–

334 BCE), the most notable author of the middle period, wrote numerous 

works characterized by burlesque elements. The most significant Greek 

comic writer of the new period was Menander, who lived from 

approximately 341-290 BCE. 

The new comedy avoided addressing societal concerns in favour of 

focusing on the passionate intrigues of young lovers. Even though 

Menander wasn't a brilliant playwright, his effect on Plautus (195–159 

BCE), a Roman comic writer who later impacted English playwrights in 

the Middle Ages, was considerable. The origins of comedy in England 



90 
 

may be traced to its classical Greek and Roman influences. The first 

English comedy is said to have been Ralph Roister Doister by Nicholas 

Udall, who wrote it in 1553.  

Various types of Comedy: 

Romantic Comedy: Romantic comedies are lighthearted plays that deal 

with the follies of young lovers or the misunderstandings between them. 

Shakespeare is closely associated with te romantic comedy, and his plays 

A Midsummer Night‘s Dream (circa 1596), As You Like It (circa 1600), 

and Twelfth Night (circa 1602) are examples of this form. 

Comedy of Humours: The characters with the most pronounced 

personality features were the main focus of the comedy of humours. The 

mediaeval philosophy of humours served as the foundation for this kind 

of comedy, which peaked in popularity in the late sixteenth and early 

seventeenth centuries. This idea postulated that the body was composed 

of four main fluids or "humours": phlegm, black bile, yellow bile, and 

blood. These fluids were combined to form a man's physical 

characteristics and personality. It was believed that an imbalance of any 

one or all of the fluids would result in a certain type of disposition, as 

seen below. 

Fluid 

 

Personality type Character traits 

blood 
sanguine  kindly, joyful, amorous 

yellow bile 
choleric impatient,short-tempered 

black bile 
melancholic brooding, affected,satiric 

phlegm 
phlegmatic cowardly, obstinate, 

vengeful 

 

Best examples of this type of comedies are Ben Jonson‘s Every Man 

in His Humour(1598), Every Man Out of His Humour (1599) and 

Volpone (1606). 
 

Sentimental Comedy: This type of comedy was written as reactionary 

plays against the tradition of comedy of manners. The objectives behind 

writing sentimental comedy was to portray the lives of ordinary men and 

women who are overwhelmed by misfortune and caught up in distressful 

situations ultimately having victory over it. Best examples of sentimental 
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comedies are Colley Ciber‘s  Love‘s Last Shift (1696), George Faruhar‘s 

The Constant Couple (1699), and Richard Steele‘s The Conscious Lovers 

(1722).    

Other kinds of plays are 

Melodrama: Initially, this genre of plays encompassed musical theatre, 

including opera, and featured stereotypical characters. These plays relied 

on thrilling action and implausible events to create dramatic effect. The 

narrative progressed through a series of adventurous episodes, 

maintaining a sense of excitement and tension. The portrayal of 

characters and situations was simplistic, with clear distinctions between 

good and evil, and the conflicts primarily external. Although melodrama 

presented itself as addressing significant themes, it often lacked depth and 

authenticity. Many serious plays would veer towards melodrama instead 

of achieving the heights of tragedy. Examples of this genre include 

adventure films and plays like The Red Rover by Edward Fitzball and The 

Streets of London by Dion Boucicault. 

History Plays or Chronicle Plays: During the sixteenth century, writers 

like Raphael Holinshed drew inspiration from the English Chronicles to 

create dramatizations based on historical information. These Chronicles 

were narrative works that described various events, whether local, 

regional, or global, in prose or verse. These compositions gained 

popularity among the audience at the time. The early chronicle plays, 

although loosely connected, relied on conflicts presented on stage to 

make a strong impact. They managed to captivate the audience with their 

depiction of historical events. Examples of more recent historical plays 

that utilize dramatic exposition of historical events include Arthur 

Miller's The Crucible (1953) and Robert Bolt's A Man for All Seasons 

(1962). Some of the popular Elizabethan historical plays, such as Julius 

Caesar, Richard II, Edward II, and Henry V, showcased the playwright's 

interest in history and compelled them to explore a wide range of 

circumstances, complexities, and seemingly irrelevant details. 

Absurd Plays: This genre of theater focuses on the human predicament, 

nihilism, and the disillusionment that followed World War II. The 

characters in these plays are portrayed as ordinary individuals, tramps, or 

vagabonds. Playwrights such as Samuel Beckett, Harold Pinter, and Tom 

Stoppard popularized this form of drama. Some notable examples include 

Beckett's Waiting for Godot, Endgame, and Happy Days, Pinter's The 

Birthday Party (1959) and Homecoming (1964), and Stoppard's 

Rosencrantz and Guildenstern Are Dead (1966). 
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Epic Theatre:  Epic theatre is a style of theatrical performance that aims 

to engage the audience intellectually and promote critical thinking. It was 

developed by playwright Bertolt Brecht in the 20th century. Epic theatre 

often employs techniques such as alienation or "Verfremdungseffekt" to 

distance the audience from the emotions of the characters and encourage 

them to think critically about the social and political issues being 

portrayed on stage. The goal of epic theatre is to provoke reflection and 

promote social change by highlighting the constructed nature of reality 

and challenging established norms and ideologies. With plays like The 

Threepenny Opera and Mother Courage and Her Children, The 

Resistible Rise of Arturo Ui, Galileo Brecht sought to expose the social 

injustices of his time and provoke critical reflection in the audience. He 

employed alienation techniques, such as breaking the fourth wall and 

using placards, to distance spectators from the action and encourage them 

to question the underlying social and economic structures. Brecht's work 

left an indelible mark on European theater, inspiring future generations to 

use drama as a means of political commentary. 

Classical Sanskrit Theatre: 

Classical Sanskrit theatre, also known as Natya Shastra, emerged in 

ancient India and is one of the oldest forms of theatre in the world. It is 

believed to have originated around the 1st century BCE and reached its 

peak during the 5th-10th centuries CE. Here are some key points about 

classical Sanskrit theatre: 

Natya Shastra: The foundation of classical Sanskrit theatre is the Natya 

Shastra, a comprehensive treatise on performing arts attributed to 

Bharata Muni. It encompasses various aspects of theatre, including 

dramatic structure, acting, music, dance, and stagecraft. 

Performance Elements: Classical Sanskrit theatre incorporates a blend 

of several art forms, including drama, dance, music, and poetry. It 

features stylized acting, elaborate costumes, intricate makeup, and 

expressive hand gestures called mudras. 

Sanskrit Language: The performances are primarily conducted in 

Sanskrit, the ancient classical language of India. Sanskrit was considered 

the language of the gods and was used to convey profound philosophical 

and spiritual ideas. 

Rasa and Bhava: Central to classical Sanskrit theatre is the concept of 

rasa, which refers to the aesthetic experience or emotional flavor created 
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in the audience. Rasa is evoked through the portrayal of various bhavas, 

or emotional states, such as love, anger, joy, and sorrow. 

Performance Structure: Classical Sanskrit plays typically follow a five-

act structure known as "nataka." The acts are called "anga" and include 

prologue (Prastavana), entry of the hero (Pravesaka), development of the 

plot (Sambhava), culmination or climax (Vimarsa), and conclusion 

(Nirvahana). 

Themes and Stories: Classical Sanskrit theatre draws inspiration from 

mythology, epics, and historical events. The plays often explore moral 

and ethical dilemmas, love and devotion, the struggle between good and 

evil, and the nature of human existence. 

Performance Spaces: Classical Sanskrit theatre was performed in 

specially designed open-air theatres called "natyashalas" or 

"rangashalas." These venues featured a stage adorned with intricate 

carvings and sculptures, along with seating arrangements for the 

audience. 

Decline and Revival: Over time, classical Sanskrit theatre declined in 

popularity, and many of its traditions were lost. However, in recent years, 

efforts have been made to revive and preserve this ancient art form 

through dedicated research, performances, and training programs. 

Classical Sanskrit theatre stands as a testament to India's rich cultural 

heritage and its profound contribution to the world of performing arts. 

Puppet Theater: 

Puppet theatre is a form of theatrical performance where puppets are used 

as characters to tell a story. It is an ancient art form that dates back 

thousands of years and can be found in various cultures around the world. 

Puppeteers manipulate the puppets through strings, rods, or their hands to 

bring them to life on stage. The puppets can range from simple hand 

puppets to intricate marionettes and shadow puppets. Puppet theatre 

combines elements of storytelling, music, and visual effects to engage 

and entertain audiences of all ages. It offers a unique and enchanting 

experience, blending the artistry of puppetry with the creativity of 

theatrical performance. Examples of Puppet Theater: 

Bunraku: Bunraku is a traditional Japanese puppet theatre that dates 

back to the 17th century. It features large puppets operated by puppeteers 

dressed in black and accompanied by live music. 
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Wayang Kulit: Wayang Kulit is a traditional shadow puppet theatre from 

Indonesia. It utilizes intricately designed leather puppets, which are 

projected onto a screen. The puppeteer manipulates the puppets while 

narrating the story. 

Marionette Theatre: Marionette theatre is a form of puppetry that uses 

string-operated puppets. It originated in Europe and became popular in 

countries like Italy, France, and Czech Republic. Famous examples 

include the Czech marionettes and the Sicilian Opera dei Pupi. 

Punch and Judy: Punch and Judy is a traditional puppet show popular in 

the United Kingdom. It features hand puppets, including the mischievous 

Punch, his wife Judy, and various other characters, engaging in comedic 

and often slapstick interactions. 

Karagöz and Hacivat: Karagöz and Hacivat is a Turkish puppet 

tradition that dates back centuries. It involves shadow puppets made of 

camel or buffalo hide, which are manipulated by puppeteers to enact 

humorous and satirical plays. 

Teatro dei Burattini: Teatro dei Burattini, or Italian puppet theatre, is 

known for its use of glove puppets called "burattini." These puppets are 

operated by puppeteers hidden behind a small stage and are often used to 

perform comedic plays. 

Kathputli: Kathputli is a traditional form of string puppetry from 

Rajasthan, India. It uses colorful wooden puppets dressed in elaborate 

costumes. The puppeteers manipulate the puppets with strings and 

perform folk tales and stories. 

Water Puppetry: Water puppetry is a unique form of puppet theatre 

from Vietnam. The puppets are operated in a waist-deep pool of water, 

with puppeteers hidden behind a screen. The puppets appear to be 

floating and perform various scenes accompanied by music. 

These are just a few examples of the diverse puppet theatre traditions 

found around the world. Each tradition has its unique style, techniques, 

and storytelling methods. 

Problem Plays: 

Problem plays are a genre of drama that presents complex moral and 

social issues, often exploring controversial or thought-provoking subjects. 

These plays aim to challenge societal norms, raise questions, and provoke 
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discussions on difficult topics. One notable example of a problem play is 

The Importance of Being Earnest (1895) by Oscar Wilde. On the surface, 

it appears to be a light-hearted comedy, but it subtly challenges the 

Victorian social norms and exposes the hypocrisy of the upper class. The 

play satirizes marriage, social expectations, and the concept of identity, 

raising questions about the importance of honesty and the superficiality 

of societal conventions.   

Kitchen sink drama: 

Kitchen sink drama is a genre of realistic British theater that emerged in 

the 1950s and 1960s. It focuses on the lives of working-class characters 

and portrays their struggles, aspirations, and everyday experiences. The 

term "kitchen sink" refers to the domestic settings often used in these 

plays, highlighting the gritty realism and social issues faced by the 

working class. Kitchen sink dramas typically explore themes of class, 

family dynamics, social inequality, and personal relationships. They aim 

to provide an honest and unvarnished portrayal of the lives of ordinary 

people, challenging the prevailing theatrical conventions of the time. 

Here are some examples of kitchen sink dramas: 

1. Look Back in Anger by John Osborne (1956) - This play centers 

around the disaffected and angry young man named Jimmy Porter and 

his tumultuous relationships with his wife Alison and friend Cliff. 

2. A Taste of Honey by Shelagh Delaney (1958) - The play follows the 

story of a teenage girl named Jo and her experiences with 

relationships, single motherhood, and racial tensions in working-class 

Salford. 

3. Saturday Night and Sunday Morning by Alan Sillitoe (1958) - While 

originally a novel, it was adapted into a film and captures the life of a 

young factory worker named Arthur Seaton, exploring themes of 

working-class rebellion, infidelity, and social constraints. 

4. The Loneliness of the Long Distance Runner by Alan Sillitoe (1959) - 

Another novel-turned-play, it tells the story of Colin Smith, a young 

offender from a working-class background who discovers his talent for 

long-distance running while in a youth detention center. 

5. Billy Liar by Keith Waterhouse and Willis Hall (1960) - This play 

revolves around Billy Fisher, a working-class young man who 

constantly escapes into a world of fantasy to avoid the harsh realities 

of his life and his family's expectations. 
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6. This Sporting Life  by David Storey (1960) - The play focuses on 

Arthur Machin, a rugby player from a working-class background, and 

explores themes of class, masculinity, and personal ambition. 

 

7.5 VARIOUS FORMS OF STAGES FROM ELIZABETHAN 

 TO MODERN AGE 

 
Figure 02: Amphitheatre located in Epidaurus, Greece was built 

in the 4
th

 Century BCE and can accommodate up to 14,000 people 

 

Figure

 

Figure 03: The Globe Theatre where most of the Shakespearean 

plays were staged 
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Figure 04: An imaginative theatre design and performance of 

Shakespeare‟s The Merchant of Venice 

 
Figure05: An image of a Thrust Stage audience surrounding on 

three sides 
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Figure 06: A theatre of round stage configuration with audience 

surrounding on the four sides 

 

 

 

 
Figure 07: An image of a Proscenium Theatre 
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Figure 08: Sitting position inside the Globe Theatre 

 

7.6 LET‟S SUM UP 

 

In this unit, students explore the world of theater and engage with 

dramatic texts. The expected outcomes behind teaching this unit are: 

 They learn about different genres, playwrights, and theatrical techniques. 

Through reading and analyzing plays, students develop critical thinking, 

communication, and performance skills.  

 They study key elements such as plot, characterization, dialogue, and 

themes.  

 They also learn about stage directions, dramatic conventions, and the 

importance of interpretation. Through group discussions, improvisation 

exercises, and performances, students gain a deeper understanding and 

appreciation of the power of drama as a form of storytelling and self-

expression. 
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 Check Your Progress 

 

Q. Answer the following questions choosing one option from the 

following: 

 

1. Who is the playwright of the famous tragedy Hamlet? 

a) William Shakespeare 

b) Arthur Miller 

c) Tennessee Williams 

d) Samuel Beckett 

 

2. Which of the following plays is written by Anton Chekhov? 

a) Romeo and Juliet 

b) The Importance of Being Earnest 

c) The Cherry Orchard 

d) Death of a Salesman 

 

3. Ralph Roister Doister is a well-known play written by: 

a) Arthur Miller 

b) Tennessee Williams 

c) Nicholas Udall 

d) August Wilson 

 

4. In the play Macbeth, Lady Macbeth encourages her husband to commit 

regicide to become the king of: 

a) England 

b) Scotland 

c) France 

d) Ireland 

 

5. Which of the following plays is a tragedy by Sophocles? 

a) The Crucible 

b) Oedipus Rex 

c) Waiting for Godot 

d) A Raisin in the Sun 

 

6. The Birthday Party is a famous play by: 

a) Arthur Miller 

b) Harold Pinter 

c) Edward Albee 

d) Eugene O'Neill 
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2. Moby Dick by Herman Melville 

"Moby Dick is biographical of Melville in that it reveals every corner 

and crevice of his imagination," (Humford, 41). This novel examines 

Moby Dick's psychology. Melville based Moby Dick on his own 

experiences and Ishmael's explorations. Ishmael is a shy, alone, and 

alienated person. His goal is to travel to the "watery part of the world."  

Ishmael, the primary character in Moby Dick, introduces himself at the 

beginning with the phrase "Call Me Ishmael" (Melville, 1). Ishmael 

gives the audience a gloomy account of his upbringing. "Some years 

ago—I don't know exactly how long ago—I thought I would sail around 

a little and see the watery part of the world since I had little to no money 

in my purse and nothing particularly interesting to do on land" 

(Melville, 1). 

His experiences in several towns, including New Bedford and 

Nankantuket, are the basis for his stories.  Ishmael ultimately decided to 

board the Pequod for a whaling expedition while in Nankantuket.  

Characters including Queequeq, Starbuck, and the ship's captain, Ahab, 

all travelled on this ship. The ship's captain, Ahab, explains his strategy 

for capturing a white whale by the name of "Moby Dick." 

Ahab was a seasoned sailor with a hard heart who harboured a bitter 

hatred towards Moby Dick.  Ahab's leg was amputated during his 

previous voyage by Moby Dick. The whaling company did not anticipate 

the illegal takeover that Ahab's intended. The crew of the Pequod's fate is 

sealed by Ahab's illogic and absurd attitude. Only Ishmael survives at the 

terrible conclusion of Moby Dick, largely thanks to the assistance of a 

casket that his close friend  constructed. Ishmael was a unique figure 

because of how much he resembles the author‘s own life.   

―If man will strike, strike through the mask! How can the prisoner reach 

outside except by thrusting through the wall? To me, the white whale is 

that wall, shoved near to me; he heaps me; I see in him outrageous 

strength, with an inscrutable malice sinewing it. That inscrutable thing is 

chiefly what I hate; and be the white whale agent, or be the white whale 

principal, I will wreak that hate upon him. Talk not to me of blasphemy, 

man;I‘d strike the sun if it insulted me. For could the sun do that, then 

could I do the other, since there is ever a sort of fair play herein, 

jealousy presiding over all creations. But not my master, man, is even 

that fair play. Who is over me? Truth hath no confines‖(page-262) 
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The aforementioned phrases unequivocally capture Ahab's thoughts, who 

is indeed a Byronic Hero.  He seemed to be speaking for all males. 

Because this work is united in nature and structure, some critics have said 

that its structure is difficult to define. There are a lot of incidents in this 

book, according to some experts, and the arrangement is a bit sloppy. 

Therefore, it is also possible to describe it as episodic. As a result, readers 

are first drawn to it, but as they immerse themselves in the book, they 

realise they are immersing themselves aimlessly. As a result, many 

academics concur that it is illogically organised. Although it is a tale 

about whale hunting, the expedition doesn't begin until chapter 21. The 

first chapter up to chapter twenty-one describes a spouter-inn, sailors, the 

church of the whale man, and many other little things. Therefore, it may 

also be claimed that a lot of the chapters cover "extraneous" material.  

Even once the journey has begun, it is obvious that the basic narrative is 

absent. The author has made an effort to provide a thorough overview of 

whales and their types in the chapter on "Cetology." Thus, it is clear that 

no plot development has been provided, simply zoological details. 

Despite these shortcomings, this book contains some lovely symbols. The 

employment of symbols suggests to us that any image may have multiple 

meanings. As a result, Herman Melville used a number of lovely symbols 

in practically all of his books. This book displays a constant struggle 

between good and evil. White whales are employed as symbols of evil, 

and Captain Ahab's pursuit for one represents a crusade. It is a battle 

between right and wrong. One of Captain Ahab's legs has been taken by 

this terrible white whale. In his perspective, the white whale has evolved 

into a destructive force hostile to all people. This is one of the causes 

behind Captain Ahab's desire to kill this white whale at all costs. 

However, many critics and academics have claimed that this kind of 

interpretation is unconvincing and that it is all about retaliation. Because 

Captain Ahab hunts whales, the strong white whale Moby Dick has 

attacked him. He lost one of his legs in this encounter. Actually, this 

journey was started as retaliation. This white whale is the target of 

Captain Ahab's vengeance. Nature has retaliated in kind. Attacking the 

ship, Moby-Dick realises that his life is in danger. This was an attack to 

survive, not out of any sense of retaliation. The lone survivor of the 

journey is Ishmael. It's intriguing to notice that he is still alive due to a 

coffin, a sign of death.  A gold coin that Captain Ahab has nailed to the 

main mast is described in the chapter "The Doubloon" of the book. The 

first person to spot the white whale would win this coin.  The extreme 

brightness of this coin serves as a metaphor for passion.   
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The Gansevoort family was of higher social standing than Allan 

Melville's family. "Allan Melville seems to have been socially endearing 

and sensitive, but fundamentally weak, with a steadfast dependence on 

his father, and more particularly, on his wife's brother Peter Gansevoort" 

(Humford, 33). "Peter Gansevoort, the sons' maternal uncle, may have 

provided a more fulfilling father experience for Allan Melville's sons." 

(8) Edinger Herman's father was too preoccupied with business, so his 

kids looked to their uncle to act as their father figure. The financial 

disaster that followed began with this. Allan Melville had a lot of naive 

optimism and was unrealistic. He appears to have been a man who 

consistently lived over his means while holding out hope for a large 

fortune. (35 Humford) Allan Melville tried to support his wife's social 

aspirations by relocating into larger mansions while he was taking out 

loans for his company. When that bubble eventually burst, Allan Melville 

had a complete financial and mental breakdown. Allan Melville's family 

suffered as a result of his poor financial management, despite the fact that 

he had the best of intentions. 

Hagar, Ishamel's mother, and the two were abandoned in the woods to 

perish. God preserved Ishmael, the Muslim leader. The brother of 

Ishmael who followed Christianity was Issac. Ishmael was viewed by 

Christians as the enemy and as someone who ought to be suppressed and 

rejected. Ishmael, in his own eyes, is the abandoned orphan who was 

unjustly banished and forced to venture beyond of society's accepted 

bounds (McSwenny, 25). The feeling of rejection can be linked to 

Melville's life through Herman's father's sudden death and his mother's 

preference for her other son. Herman's maritime voyages might also be 

seen as symbols of rejection and estrangement. 

Herman Melville had through a lot of hardships throughout his life, 

starting with his chaotic upbringing and his mother's seeming mild 

rejection of him in favour of another sibling. The maternal uncle served 

as the family's primary male role model instead of the father. His father 

was a lackadaisical who depended on his brother-in-law for financial 

support and lived over his means. Melville's father likewise experienced a 

mental breakdown, got bankrupt, and passed away. He was 

psychologically affected by these events for the rest of his life. His books 

make clear these struggles, and Ishmael, a character in Moby Dick, serves 

as a representation of them. The Biblical character Ishmael, who was an 

outcast child, is the origin of the name Ishmael. Ishmael's tale is closely 

related to Herman Melville's life. There is a tonne of evidence that shows 

Melville was aware of the Biblical account of Ishmael and called Moby 

Dick‘s Ishmael on purpose. 
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 Check Your Progress 

1. What is Prose? How Prose is different from Poetry? 

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________ 

2. How Prose work started and how it developed and got its shape 

as a literary form? 

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________ 

 

3. What are the various steps to be taken care of while developing a 

lesson planning on Prose? 

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________ 

4. How Language can be taught through Prose and what are the 

various tools involved in it? 

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________ 
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5. What literary style did Toni Morrison use in her seminal work 

‗Playing in the Dark: Whiteness and Literary Imagination‘? 

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________ 

6. What literary influences did Toni Morrison have and how she 

has given shape to those in her ‗Playing in the Dark‘? 

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________ 

7. Comment on the Morrison‘s use of language in her prose work 

‗Playing in the Dark‘. 

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________

_______________________________________________________ 

8. What narrative features can be found in Herman Melville‘s 

‗Moby Dick‘? 

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________ 
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9. Identify literary elements from the chapters of ‗Moby Dick‘ and 

explain how the author‘s use of the literary elements reflect 

either his personal style or the time in which the author lived. 

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________ 

10. Comment on the Melville‘s use of language in his prose work 

‗Moby Dick‘. 

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________

____________________________________________________ 

 Activities 

1. Take Chapter 4 from Herman Melville‘s ‗Moby Dick‘ and 

paraphrase the entire chapter in your own words. While 

paraphrasing, identify the key points or the main arguments of 

the chapter and paraphrase each of them. 

2. As a class project, divide into small groups with each presenting 

a scene from the novel ‗Moby Dick‘ by Melville as a short play. 

3. Design your own Web site about Moby-Dick and describe what 

prose contents you would feature. 

4. Take Chapter 1 from Toni Morrison‘s ‗Playing in the Dark‘ and 

paraphrase the entire chapter in your own words. While 

paraphrasing, identify the key points or the main arguments of 

the chapter and paraphrase each of them. 

5. Prepare a brief script on Morrison‘s ‗Playing in the Dark‘ and 

read it out in front of everyone. Your reading should reveal the 

emotions and the embodiments of fears and desires and should 

bring the themes of the work 
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8.6 LET‟S SUM UP 

In this unit we learnt about the prose form, the history and the 

development of the prose, the characteristics of it and also the 

significance of prose as a literary form. Two prose works- Toni 

Morrison‘s ‗Playing in the Dark‘ and Herman Melville‘s ‗Moby Dick‘ 

have been discussed which have been followed by questions and 

activities.  

8.7 REFERENCES 

 Chen, Gangni. A Literature Review on Prose Study. 

http://dx.doi.org/10.2991/assehr.k.191217.117.  

 Krapp, Philip George. The Rise of English Literary Prose. Oxford 

University Press, 1915. 

 Morrison, Toni. Playing in the Dark: Whiteness and the Literary 

Imagination. Vintage, 1993. 

 Melville, Herman. Moby Dick. Amazon Digital Services, 2014. 

 Mutter, Reginald, Davies, Hugh and Richard Beadle. English 

Literature (History and Evolution of Prose). 

https://www.britannica.com/art/English-literature.

http://dx.doi.org/10.2991/assehr.k.191217.117
https://www.britannica.com/art/English-literature


 

123 
 

   UNIT: 9    TEACHING FICTION 

 

 

::   STRUCTURE   :: 

9.0 Objective 

9.1 Introduction 

9.2 Elements of Prose Fiction 

9.3 Activities for Teaching prose Fiction 

9.4 Sample activities for teaching prose fiction 

9.5 Approaches to Analyzing and Interpreting Prose 

Fiction 

9.6 Lesson plan and its elements 

9.7 Examples of lesson plans 

9.8 Let us Sum Up 

 Check Your Progress 

9.9 References 

 

9.0 OBJECTIVE 

 To understand prose fiction and its elements. 

 To learn pre, during, and post-reading activities to teach prose 

fiction. 

 To understand the various approaches used in analyzing prose 

fiction. 

 To learn how to develop lesson plans with examples. 
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9.1 INTRODUCTION 

Prose fiction is a literary genre that encompasses works exclusively 

written in prose form. Prose fiction generally includes short stories, 

novellas, and novels. Teaching prose fiction is a prevalent and 

engaging technique to understand complicated, abstract subjects and 

concepts. Itis an excellent method of teaching various literary skills, 

including critical thinking, analysis, and interpretation. In this module, 

we will discuss elements of prose fiction, discuss activities that can be 

utilized in teaching prose fiction, understand various approaches for 

teaching prose fiction, and learn about lesson plans and how to create 

them with the help of examples.  

9.2 ELEMENTS OF PROSE FICTION 

Prose fiction is characterized by several key elements: plot, character, 

setting, Point of view, and theme. In this section, we will explore 

these elements in brief. 

A. Plot 

The plot is a sequence of events that consist of prose fiction. It has a 

beginning, middle, and end and involves a conflict or tension that 

drives the narrative forward. In most stories, the plot revolves around 

a central character or characters who face a problem or challenge they 

must overcome to achieve their goals. 

B. Character 

Characters are living beings or other entities who populate a story. 

They are either fictional or based on real people. They can range from 

fully developed, complex individuals to more archetypal, symbolic 

figures. Characters are usually defined by their personality traits, 

actions, and relationships with other characters in the plot. 

C. Setting 

The setting is the time and place in which a story takes place. It 

includes geographical elements such as the weather and location and 

other physical elements such as architecture. It also includes certain 

intangible factors, such as the social and cultural context of the period. 

D. Point of view 

The Point of view refers to the perspective from which the story is 

told. It can either be the first person (in which the narrator is a 
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character within the story), second person (in which the narrator refers 

to the reader as ―you‖), third person limited (in which the narrator is 

an external observer and is privy in a limited capacity to the thoughts 

and feelings of one character), or third person omniscient (in which 

the narrator knows about all happenings in the plot and thoughts of all 

characters). 

E. Theme 

Themes are specific core ideas or messages of a story. Themes usually 

consist of universal human experiences such as love, loss, power, and 

identity and are either implicitly or explicitly stated in the work. 

F. Style 

Style refers to an author's use of language, tone, and other literary 

devices to create a specific mood or ambiance. It includes literary 

elements such as syntax, diction, imagery, and figurative language 

and varies widely between authors and texts. 

9.3 ACTIVITIES FOR TEACHING PROSE FICTION 

Pre-reading activities 

Pre-reading activities are designed to prepare students for reading a 

particular piece of prose fiction. They include but are not limited to 

activities such as brainstorming sessions, vocabulary-building 

exercises, or discussions of relevant historical or cultural contexts, 

depending on the objectives set by the instructor for the lesson. Pre-

reading activities can help students understand the text and engage 

with it at a deeper level. Examples of pre-reading activities include 

but are not limited to anticipatory questions, brainstorming, 

vocabulary preview, and predicting the content. 

Reading activities 

Once students begin reading the work of prose fiction, several 

activities can help them understand and analyze the text. These 

include but are not limited to making predictions, asking questions, 

identifying key themes and symbols, or tracking plot progression and 

character development. Reading strategies can help students develop 

critical thinking skills. Examples of reading activities include but are 

not limited to reading comprehension questions, text annotation, 

summarizing, roleplay, reading aloud, and comparing and contrasting.  

 



126 
 

Post-reading activities 

After students have finished reading the work of prose fiction, they 

need to reflect on what they have read. Post-reading activities help 

students to synthesize their learnings and utilize them for the creation 

of new content. These include activities but are not limited to writing 

their own perspectives, peer discussions and/or debates, or creating 

something (write-up, visual representation, and so on) inspired by the 

text they have read. Examples of such activities include but are not 

limited to discussions, vocabulary expansions activities, character 

analysis, and group activities. 

Assessment and evaluation 

Assessing and evaluating students' learning and understanding of 

prose fiction is essential. Assessment and evaluation can help teachers 

identify areas of Improvement in students‘ learning. This evaluation 

has traditionally included forms of assessments like quizzes or exams, 

but in recent times, it has expanded to include more creative forms of 

evaluation like group projects or a creative output inspired by the text. 

Examples of assessment and evaluation include but are not limited to 

reading comprehensions quizzes, conducting analysis of the text 

through essay writing, group discussions, and performance tasks such 

as conducting reenactments, dramatizations, and roleplays. 

9.4 SAMPLE ACTIVITIES FOR TEACHING PROSE 

 FICTION 

Some of the sample activities for helping students understand prose 

fiction are - 

Analyzing the plot 

This activity focuses on the plot element of prose fiction. Students 

examine different components of the plot (exposition, rising action, 

climax, falling action, and resolution) and use them to analyze a work 

of prose fiction. Examples of activities that can be used are creating 

illustrations to demonstrate their understanding or creating unique 

plots based on their learnings. 

Analyzing the character/s 

This activity focuses on the character element of prose fiction. 

Students examine different components of a character (personality 

traits, actions, motivations, relationships, among others) and use them 

to analyze a character in a piece of prose fiction. Examples of 
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activities that can be used are creating character maps and sketches or 

building their own characters based on their learnings. 

Analyzing the setting 

This activity focuses on the setting element of prose fiction. Students 

examine different components of the setting (period, geography, 

climate, architecture, social and cultural context, among others) and 

use them to analyze the setting in a piece of prose fiction. Examples 

of activities that can be used are creating illustrations based on the 

setting described or describing them more elaborately through writing 

assignments. 

Analyzing the Point of View 

This activity focuses on the Point of view element of prose fiction. 

Students examine different types of points of view (first person, 

second person, third person limited, or third person omniscient) used 

in prose fiction. Examples of such activities can include writing 

assignments that compare and contrast multiple character perspectives 

in the work. 

Analyzing the theme/s 

This activity focuses on the theme element of prose fiction. Students 

examine central ideas conveyed through the work and utilize them to 

analyze the theme of the work. Examples of such activities include 

creating idea maps highlighting the relations between multiple themes 

and even writing assignments reflecting on the themes from their own 

perspective. 

Conducting writing activities 

Writing activities can help students develop both their critical and 

creative skills. Writing activities can help students develop their 

creative writing skills and apply their learnings to create new writings. 

These include writing short stories or novellas, creating character 

sketches, setting descriptions, and experimenting with different types 

of points of view or writing styles. 

 Check Your Progress – 1 

Q1. Describe the elements of prose fiction in brief. 

________________________________________________________

________________________________________________________

________________________________________________________
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________________________________________________________

________________________________________________________

_______________ 

Q2. Discuss how the type of prose fiction activities help students 

generate more interest in prose fiction.  

________________________________________________________

________________________________________________________

________________________________________________________

________________________________________________________

________________________________________________________

_______________ 

9.5 APPROACHES TO ANALYZING AND INTERPRETING 

 PROSE FICTION 

A. Formalist approach 

The formalist approach aims to understand the underlying structure, 

subtexts, and themes and how various literary techniques convey 

meaning. The formalist approach focuses on prose fiction elements, 

including the plot, character/s, setting, and Point of view. The 

formalist approach requires close reading of the text and considers 

only the merits of the work. It does not take into account any external 

factors like the historical context or the author‘s personal life.  

B. Reader-response approach 

The reader-response approach focuses on any given work's cultural 

and historical contexts. Any socio-economic-political factors that 

have influenced the author are examined, as how the work presented 

an image of the prevailing conditions when it was written. The reader-

response approach aims to gain a deeper understanding of work by 

placing it in historical and cultural contexts. For example, a reader-

response analysis may explore how different readers interpret and 

respond to a character's actions or a specific event in a novel based on 

their personal experiences and perspectives. 

C. Biographical approach 

The biographical approach is focused on understanding how an 

author‘s life experiences have influenced their work. The biographical 

approach believes that understanding an author's life is insightful in 

understanding all elements of prose fiction. The biographical 

approach requires students to know the author's life experiences and 



 

129 
 

understand how they have influenced the work by considering how it 

corresponds to the author‘s life. For example, a biographical analysis 

of a novel may explore how the author's life experiences or political 

views are reflected in the themes and characters of the work. 

D. Psychological approach 

The psychological approach focuses on the text's psychological 

aspects, including a character‘s motivations, desires, and emotions. 

The psychological approach considers how psychological theories and 

concepts are reflected in work and how the author uses literary 

techniques to convey character complexity and psychological depth. 

The psychological approach aims to reveal underlying psychological 

themes and tensions in work. For example, a psychological analysis of 

a play may delve into the subconscious desires or conflicts of the 

main character, using concepts from psychoanalytic theory to interpret 

their actions. 

E. Postcolonial approach 

The postcolonial approach focuses on how a text perceives 

colonialism and imperialism and seeks to challenge it. The 

postcolonial approach considers how a work deals with the concepts 

of power dynamics, the struggle for gaining independence, the impact 

of colonization on the cultural identities of the natives, and the 

experiences and perspectives of marginalized groups. The 

postcolonial approach aims at revealing how the relationships 

between colonizers and colonized peoples share a very complicated 

history and how they influence the work. For example, a postcolonial 

analysis of a novel may examine how it portrays the struggles and 

resistance of colonized people, challenges Eurocentric narratives, or 

explores cultural hybridity. 

9.6 LESSON PLAN AND ITS ELEMENTS 

Developing a lesson plan for teaching prose fiction involves several 

vital steps to ensure effective instruction and engagement with the 

material. The following section gives a complete breakdown of the 

components required to make a lesson plan- 

1. Determining the Learning Objectives: 

Identifying the specific skills that will be utilized and the type of 

knowledge gained by students from the lesson while considering 

desired outcomes such as analyzing literary elements, interpreting 

themes, or enhancing critical thinking skills. 



130 
 

2. Choosing the Text: 

Selecting a suitable work of prose fiction that is aligned with the 

learning objectives and is tailored according to the reading level and 

age of the students. To cover the work within the specified lesson 

period, the length and complexity of the work also have to be 

considered. 

 

3. Pre-Reading Activities: 

Designing activities that serve as an introduction to the work of prose 

fiction in a manner that piques the students‘ interest is an important 

part. Activities such as brainstorming, group discussions, or visual 

prompts can be utilized to generate interest and create meaningful 

connections between the work of prose fiction and the students. 

 

4. Reading and Comprehension: 

Determining how the text will be read—individually, in pairs, or as a 

class. Incorporation of strategies to support comprehension, such as 

annotating or highlighting key passages, will generate more interest in 

the students towards the text. 

5. Analysis and Interpretation: 

Identify specific prose fiction elements you want students to analyze, 

such as character, plot, setting, or theme. Planning activities that 

engage students in analyzing these elements will encourage critical 

thinking. Using guided questions or small-group discussions will 

facilitate analysis and interpretation. 

6. Discussion and Reflection: 

Allocating time for whole-class or small-group discussions to 

encourage students to share their insights, interpretations, and 

questions. Encouraging active participation and respectful dialogue 

among students will foster a supportive learning environment. 

7. Extension Activities: 

Providing opportunities for students to apply their understanding of 

prose fiction through creative projects, writing assignments, or role-

playing activities. These activities can help deepen their 

comprehension, creativity, and critical thinking skills. 
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8. Assessment: 

Determining how student learning will be assessed, whether through 

formative assessments during the lesson or a summative assessment at 

the end. One should also consider incorporating informal assessments 

(class discussions, observations) and formal assessments (quizzes, 

written assignments) to gauge student progress and understanding. 

9. Differentiation: 

 Considering your students' diverse needs and abilities, plan for 

differentiated instruction and provide additional support or 

enrichment activities as needed to accommodate different learning 

styles, language proficiency levels, or individual needs. 

10. Concluding the class: 

 Allowing time for a summary or reflection at the end of the lesson. 

Reinforcing the key concepts, addressing any remaining questions, 

and connecting the lesson to future learning opportunities. 

11. Resources and Materials: 

 Identifying the resources, materials, and technology needed for the 

lesson, such as the chosen text, handouts, graphic organizers, or 

multimedia resources. It is essential to be flexible and adapt the 

lesson plan based on the classroom dynamics and your student's 

needs. Regularly assess student progress and adjust the pacing of 

activities as necessary. Creating a well-structured and engaging 

lesson plan will help you effectively teach prose fiction and 

facilitate meaningful learning experiences for your students. 

9.7 EXAMPLES OF LESSON PLANS 

Lesson Plan 1: Introduction to Prose Fiction 

Objective: To introduce students to prose fiction's essential elements 

and characteristics. 

Duration: 60 minutes 

Materials: 

 Short story handouts 

 Whiteboard or blackboard 

 Markers or chalk 

 Writing materials for students 
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Procedure: 

 Engage students by asking them about their favorite books or 

stories they have read. Discuss what they enjoy about reading 

fiction and what they find interesting about the genre. 

 Introduce the concept of prose fiction, explaining that it is a 

narrative form of writing that tells a story through characters, 

plot, setting, and theme. 

 Display the elements of prose fiction (character, plot, setting, 

and theme) on the board. Discuss each element with the class, 

providing examples and definitions. 

 Ensure that each student has a copy of the text. Ask them to 

read the story individually. 

 After reading, facilitate a class discussion to identify and 

analyze the story's prose fiction elements. Please encourage 

students to share their observations and insights. 

 Divide students into small groups and ask them to create a 

visual representation (such as a poster or a mind map) of the 

elements of prose fiction in the story they read. Each group 

should present their visual representation and explain their 

analysis to the class. 

 As a wrap-up activity, ask students to individually write a brief 

reflection on what they have learned about prose fiction and 

how it contributes to their understanding and enjoyment of 

literature. 

Lesson Plan 2: Analyzing Character Development in Prose Fiction 

Objective: To teach students how to analyze and interpret character 

development in prose fiction. 

Duration: 90 minutes (can be divided into two sessions) 

Materials: 

 Copies of a short story with well-developed characters. 

 Graphic organizers or character analysis worksheets. 

 Writing materials for students. 

Procedure: 

Session 1: 

 Initiate the lesson by introducing the concept of character 

development and its importance in storytelling. Explain that well-
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developed characters can engage readers and contribute to the 

story's overall meaning. 

 Distribute copies of a short story with richly developed characters 

to each student. Explain that they will read the story and focus on 

analyzing the characters. 

 Ask students to read the story individually, paying close attention 

to the character's actions, dialogue, thoughts, and relationships. 

 Introduce a graphic organizer or character analysis worksheet to 

the students. Guide how to fill it out, including prompts for 

analyzing the characters' traits, motivations, conflicts, and changes 

throughout the story. 

 In small groups, students discuss their character analyses and 

compare their findings. Please encourage them to explore different 

perspectives and interpretations of the characters. 

 Conduct a class discussion, allowing students to share their 

observations and interpretations of the characters. Discuss how the 

characters contribute to the themes and overall impact of the story. 

Session 2: 

 Review the previous session's discussion on character development 

and its relationship to the story. 

 Provide additional examples of character development from other 

works of fiction. Discuss how different authors approach character 

creation and its effects on the reader's engagement. 

 Distribute excerpts from different stories and novels, each 

highlighting a different type of character development (e.g., 

dynamic, static, round, flat). 

 In pairs or small groups, students analyze the character 

development in the given excerpts using the graphic organizer or 

character analysis worksheet. 

 Ask each group to present their analysis to the class, highlighting 

the unique aspects of character development in the assigned 

excerpt. 

 As a concluding activity, assign a writing task where students 

select a character from a story they have read and write a character 

analysis essay. Please encourage them to use evidence from the 

text to support their analysis and discuss how the character 

contributes to the story's overall meaning. 

 Please review and provide feedback on the student‘s character 

analysis essays, focusing on their ability to analyze and interpret 

character development effectively. 

It is important to note that lesson plans should be prepared according 

to the student's reading levels and age groups. The duration of the 
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lesson plans, the material/s chosen, and the activities conducted 

should also be tailored according to the classroom requirements. A 

healthy balance of individual and group activities should ensure that 

the classroom is an all-inclusive learning environment. 

 Check Your Progress – 2 

Q1. Differentiate between the psychological approach and teaching 

prose fiction. 

________________________________________________________

________________________________________________________

________________________________________________________

________________________________________________________

________________________________________________________ 

Q2. Discuss the basic tenets of creating a lesson plan. 

________________________________________________________

________________________________________________________

________________________________________________________

________________________________________________________

________________________________________________________ 

9.8 LET US SUM UP 

Prose fiction is an essential genre of literature, especially in the 

contemporary era, and can be used to teach various literacy skills that 

will help increase language proficiency and critical analysis skills. 

Understanding key elements of prose fiction, developing practical 

teaching activities, exploring different approaches to analyzing and 

interpreting, and strategizing lesson plans can help teachers create 

more meaningful and engaging learning experiences for their students. 

Through lesson plans and activities, teachers can help their students 

learn how to critically analyze and interpret prose fiction and develop 

their creative writing skills. 

 Check Your Progress 

Q1. What is the primary focus when teaching prose fiction? 

a) To develop critical thinking skills 

b) To enhance language proficiency 

c) To encourage creativity and imagination 

d) All of the above 
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Q2.  Prose fiction refers to written works of fiction that are not in 

verse or poetic form. 

a) True 

b) False 

Q3. Which of the following is a common element of prose fiction? 

a) Rhyme and meter 

b) Plot and character development 

c) Stage directions and dialogue 

d) Sonnets and haikus 

Q4. Which instructional approach can be effective when teaching 

prose fiction? 

a) Close reading and analysis 

b) Memorization of literary terms 

c) Spelling and grammar exercises 

d) Listening to audiobooks 

Q5. Which activity can engage learners in the interpretation of prose 

fiction? 

a) Writing a research paper 

b) Performing a play adaptation 

c) Creating a character profile 

d) Memorizing vocabulary lists 

Q6. Which of the following is a strategy for promoting reading 

comprehension in prose fiction? 

a) Predicting outcomes and making inferences 

b) Focusing solely on plot summary 

c) Memorizing literary terms and definitions 

d) Skipping descriptive passages for faster reading 

Q7. What is the purpose of teaching prose fiction? 

a) To develop language skills and vocabulary 

b) To foster imagination and creativity 

c) To encourage critical thinking and empathy 

d) All of the above 
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Q8. Teaching prose fiction can help develop critical thinking and 

analytical skills. 

a) True 

b) False 

Q9. Prose fiction can offer insights into different cultures, 

perspectives, and historical periods. 

a) True 

b) False 

Q10. Prose fiction can be effectively taught through a variety of 

activities, such as discussions, journaling, and creative writing. 

a) True 

b) False 

Answers – 1-d, 2-True, 3-b, 4-a, 5-c, 6-a, 7-d, 8-True, 9-True, 10-a 

Q11. Create a lesson plan for teaching a literary work of your choice to 

students of class 7. Include the strategies and activities you will employ and 

your approach. The text's appropriateness according to the student's reading 

level must be considered. Usage of the sources listed in recommended 

reading is highly encouraged. 
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UNIT : 10   USING NONFICTION IN THE LANGUAGE  

       CLASSROOM 

 

:: STRUCTURE :: 

10.0 Objectives 

10.1 Introduction 

10.2  Of Using Nonfiction in Teaching Language 

10.3 Challenges in Using Nonfiction in Teaching Language 

 and Ways to Overcome Them 

 Check Your Progress 1 

10.4 Ways of Using Nonfiction in Teaching Language 

 Check Your Progress 2 

10.5 Let Us Sum up 

10.6 Key Words 

10.7 References 

 Answers (Check Your Progress) 

 

10.0 OBJECTIVES 

The unit will help the learner to 

 describe the meaning and importance of nonfiction in the 

language classroom 

 cultivate interest for various usages of language in prose form. 

 enhance the comprehension ability and sense of 

interpretations. 

 develop understanding of cohesion, coherence and flow of 

writing. 

 understand the language, lexical interpretations, grammar rules 

and syntax. 
 

10.1 INTRODUCTION 

Nonfiction is a genre of literature that includes works of narrative and 

descriptive prose as found in essays, biographies and contemplative 
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writing dealing with facts, reality, and/or opinions. It can be called the 

broadest category of literature, as it includes a variety of sub-

categories such as  appreciation of art, biography, business, cooking, 

crafts, crime, economics, films, health and fitness, history, home 

decorating, home improvement, journalism, humor, languages, 

memoirs, music, pets, religion, science, self-help, technology, travel 

books. Besides, written texts, nonfiction is also said to comprise 

blueprints, diagram, documentaries, and pictures. 

Traditionally, nonfiction has been used in schools and also in colleges 

as Reading Comprehension, wherein the students are given a passage 

from an essay or any other factual/informative piece of writing and 

then are asked to answer the questions based on it. Such tasks are also 

found in IELTS and TOEFL exams. Thus, nonfiction has a lot to offer 

in terms of language learning. 

This unit will identify the advantages, disadvantages, challenges of 

using nonfiction for teaching English language, solutions to these 

challenges, and will also suggest some exercises, which can be 

implemented in a language classroom for slow as well as advanced 

learners. 

 

10.2  OF USING NONFICTION IN TEACHING 

LANGUAGE 

 ‗Here‘s God‘s plenty‘ – What John Dryden said about Chaucer is 

equally applicable to non-fictional prose.  Being available in 

abundance, in terms of subjects, themes, language levels, the use of 

nonfiction in language classroom can prove to be advantageous in 

many ways.   

a. Vocabulary and Grammar: The students can learn new concepts 

and vocabulary, different sentence structures and nitty-gritty of 

grammar through the exposure to the relevant texts. As they learn the 

content and language simultaneously, they can get dual learning 

benefits, i.e., they may learn both – the concepts and knowledge, 

which they may not have learned in their regular program. 

b. Higher Order Thinking Skills: The learners can cultivate their 

language skills through activities such as text review, text 

comprehension, text creation and text analysis. Thoughtfully designed 

exercises will result into meaningful reading rather than mechanical 

reading. In other words, there is a better scope of the development of 

higher order thinking skills (HOTS). This can, thus, help them 

become better learners in the long run. 
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c. Linguistic Clarity: The students can develop the understanding of 

the aspects like coherence, cohesion, cohesiveness, linearity, flow of 

the text, which can help them in writing their own content. 

d. Connection between the Parts of a Text: The students get an in-

depth understanding of how different parts of a text such as index, 

glossary, notes, etc. are used for informational reading, how a text is 

organized, where the different parts can be found in a book, and how 

they are inter-connected. 

e. Writing Techniques: The students can learn not only the various 

writing techniques such as using linkers like ‗however‘, ‗moreover‘, 

‗although‘ etc., but also the art of paragraph formation with 

introduction, elaboration, conclusion and consequently essay/article 

writing. 

f. Reading Techniques: The students can get a fair idea about the 

different reading techniques such as skimming, scanning, selective 

reading, reading aloud, etc. Additionally, by reading a nonfiction text 

aloud, they can also learn to pronounce words in a right way by 

understanding various nuances such as pause, stress, accent and 

intonation. 

g. Foundation for Future Life: The world of non-fiction has more to 

do with the real-life issues, and a careful selection of the texts is likely 

to lead to the development of required values and positive attitude 

among the learners. Keeping this in mind, it can be said that if the 

students become well versed with reading nonfiction in a language 

classroom, they also get equipped for the reading requirements of 

adulthood. 

10.3 Challenges in Using Nonfiction in Teaching 

Language and Ways to Overcome Them 

Being available in abundance, there are several challenges which the 

teachers may face while teaching language through nonfiction. 

A. Challenges 

a. Identification of the Right Text: Selecting the correct text for the 

respective level of the students is really a big challenge for the 

teacher. 

b. Size of Text: Many a times, some nonfiction books are found to be 

bulky and the extract is very lengthy sometimes overwhelming as 
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well. As a result, the teacher‘s job to generate and sustain students‘ 

interest in the nonfiction text/s may become challenging.  

c. Interest in Text: The nonfiction writing lacks stories and/or 

inherent features to generate interest among the readers, especially, 

children. This may work as a major blockage for students in case they 

wish to pursue a nonfiction text. 

d. Failure to Comprehend Vocabulary: Sometimes, in spite of their 

committed efforts to grasp a nonfiction text, the students face such a 

text that is too complex or difficult to understand due to its tough 

vocabulary. In such case as this, their interest in non-fiction texts is 

bound to decrease.  

e. Teacher‟s Inhibitions: Sometimes, the teachers have limited 

access to and/or little interest towards nonfiction, therefore, they may 

not make sincere efforts to motivate students for reading nonfiction. 

B. Ways to Overcome These Challenges 

a. The teacher should understand the level of the students and select a 

text, which contains the information/content that may interest them. 

b. The teacher should make the information as easy and lucid as an 

interesting and simple story. S/he may narrate the content like a story 

as a preview to the text in a manner that generates interest and 

curiosity among the students. 

c. The teacher should include/design some creative tasks such as 

puzzle/riddles, text-recreation, live/one-minute presentation, panel 

discussion, debate on the given topic or content etc. This would not 

only generate interest about the text but also motivate them to read 

further. 

d. The teacher should share the background or some interesting facts 

about the text to make the learning interesting. 

e. The teacher should highlight the striking linguistic features such as 

idioms, proverbs, creative use of any word etc. to make it a worthy 

language learning tool. In addition to this, the learners can be made 

conscious about the use of language in context and its various 

functions.  
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 Check Your Progress :1 

A. State if the given statements are True or False. 

1. Nonfiction is a branch of literature that comprises works based on 

imagination. 

2. Nonfiction can be useful as a language learning tool only at college 

level. 

3. Reading comprehension activities are also found in the exam of 

international tests such as IELTS and TOEFL. 

4. Since it is difficult to generate elementary level students‘ interest in 

a nonfiction text, the teacher need not encourage the students to read 

nonfiction. 

B. Choose the most appropriate option for each of the following 

multiple choice questions: 

1. The nonfiction does NOT include a/an 

(a) biography   (b) newspaper article 

(c) scientific content  (d) short story   

2. Any nonfiction text can be a valuable tool for a language teacher, as 

it can be used to reinforce _____ skills of any level of students. 

(a) Listening and Speaking (b) Reading and Writing 

(c) Speaking and Writing (d) Listening, Speaking, Reading, 

Writing 

3. In case of a primary level students‘ class, it is recommended that  

(a) the teacher asks the students to identify any nonfiction text at 

home and bring it to the school the next day for a class activity 

(b) the teacher carefully chooses a nonfiction text that is both simple 

and interesting and suits the level of their students 

(c) the teacher brings many cuttings of news items and articles from 

The Times of India to his/her classroom and asks the students to pick 

up any one of them for reading 

(d) the teacher brings previous years‘ Science Journals of higher 

standards and distributes them among the students for reading. 
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C. Answer the following questions in 20-25 words. 

1. How does nonfiction help the students to learn new concepts and 

vocabulary? 

2. ―The use of nonfiction enables the students to cultivate their higher 

order learning skills.‖ – Explain. 

3. A sound orientation to nonfiction can contribute to creative writing 

skills of students. Yes or No? If yes, how? If no, why? 

4. How does children‘s early exposure to nonfiction fuel their 

argumentative skills? 

5. How can a teacher shape the students for the reading requirements 

of adulthood? 

6. Enlist the creative tasks that can be designed by a teacher to 

develop reading skills using nonfiction./ Design a task to develop 

reading skills of students of First Year BA using a Non-fictional 

prose. 

10.4  WAYS OF USING NONFICTION IN TEACHING 

 LANGUAGE 

a. Brief the text 

The teacher can introduce a nonfiction by taking a ―walk‖ through the 

book before reading. S/he can also discuss text features such as the 

table of contents or glossary, as well as broader topics including fact 

versus opinion. This will help students to better understand the text 

and will also develop their reading comprehension skill. 

b. Discuss Fact and Opinion 

The teacher can motivate the students to identify two, three, or more 

separate facts and opinions in their books and quiz the class on which 

category they fall into. 

c. Encourage Students to Ask Questions 

The teacher can encourage the students to ask as many questions as 

they can. As a positive result of this, students will be motivated to 

apply the text to their own lives. Moreover, their inquisitive skills can 

also be boosted. In addition to this, it will help the teacher in keeping 

students engaged as active participants in the reading process, rather 

than passive listeners. 
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d. Connect the Text with Real Life 

A majority of the topics covered in nonfiction books invariably 

consist of several real-life lessons. Keeping this fact in mind, for 

instance, if the teacher feels that the students enjoyed listening to the 

description of a famous tourist spot/natural place, s/he can invite a 

veteran traveler/a nature-observer/a photographer to speak to the 

class. The positive outcome of all these would be – students will learn 

that nonfiction reading covers topics that they are going to face in the 

world around them. Thus, when the teacher deliberately extends 

lessons beyond the page, it can enrich students‘ learning. 

e. Enrich Vocabulary 

The teacher can instruct the students to make a list of words that they 

learned while reading the text. When they are done with it, the teacher 

can jot down these words on the blackboard or on a chart so that the 

students can access them later. The teacher can also encourage 

students to illustrate the glossary with pictures, charts and diagrams, if 

it is applicable and feasible. 

f. Merge Fiction and Nonfiction 

The teacher may ask the students to create a short story/comic 

strip/doodles of their learning. S/he can encourage the students for 

imaginative storytelling on nonfiction topics that may reinforce 

knowledge and provide fun of freedom to the students. 

g. Use Nonfiction as a Springboard 

The teacher can provide students with sticky notes to mark passages 

as they read for further investigation. Then, s/he can encourage them 

to include questions or comments on the notes. After reading, s/he can 

take the students to the library and find books and other resources to 

help follow up on those questions. The students can use books, 

libraries, online databases, and even primary sources to search for 

answers to their questions. (Internet too can be a very good resource if 

the teacher and the students have an access to internet at their 

school/college.) By doing so, the teacher can demonstrate the wide 

variety of resources that are available to students, and the role that 

books play in the informational ecosystem. 

h. Summarize the Conclusion: 

The teacher may ask the students to identify the concluding statement 

and compare it with the text as a whole. This activity will help them to 
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look for language patterns and indicators for a thesis and concluding 

statement next time they read an article.  

Strategies to Implement Nonfiction for Teaching Language 

a. Give time for pre-reading discussion: 

Before the students begin to write, the teacher can encourage them to 

brainstorm, to expand their ideas from single-word or phrase 

responses to sentences, and to strengthen the vocabulary from a chart. 

b. Be with learners during speaking and writing activities: 

When learners attempt speaking and/or writing for the first time, they 

may not be able to perform as expected by the teacher. They gradually 

become proficient in both these productive skills – i.e., speaking and 

writing, use variety of sentence structures and use wide range of 

vocabulary. Initially, the teacher can provide the students with a list of 

vocabulary and/or some chunks that s/he wants them to use in their 

speaking and writing. 

c. Giving appropriate feedback to students‟ writing: 

Instead of writing ―Add more information here,‖ the teacher can write 

more specifically, such as ―Describe the habitat here.‖ If the teacher 

makes them a part of the editing process, the revisions will be all the 

more meaningful to them. 

Some Activities of Using Nonfiction in Teaching Language 

RC Passage: You‟re a Human Magnet 

Part-1 

What‘s the key to success? Why do some people succeed while 

others fail? 

Earl Nightingale, the great success writer, broadcaster and speaker, 

addressed this issue in his famous recorded message entitled ―The 

Strangest Secret‖. In this program, he identified the key to success 

in just six words. Of course, he went on to explain it in more detail 

– but the foundation of his success is only six words. 

You‘d like to know the six words, wouldn‘t you? Well, before I tell 

you the key to success, you might be surprised to learn that the 

same six words are also the key to failure! 

Are you ready for the key to success? Here it is: 



 

145 
 

WE BECOME WHAT WE THINK ABOUT. 

On a gut level, does that make sense to you? 

In his research on the subject, Nightingale found that all of the 

great writers, philosophers and religious leaders have agreed that 

our thoughts determine our actions. 

Part-2 

How This Principle Works  

Let‘s examine this concept a little further – that WE BECOME 

WHAT WE THINK ABOUT. Here‘s how it works. If you 

constantly think about a particular goal, then you‘ll take steps to 

move toward that goal. Let‘s say that someone (whom we‘ll call 

Fred) thinks he‘s capable of earning $30,000 per year. Like a 

human magnet, Fred will attract those employment opportunities 

that will move him in that direction. As long as Fred clings to that 

thought, he‘ll reach his goal of earning $30,000 per year. 

 

Now, what if Fred begins to think, ―Hey, I‘d like to earn more 

money to meet the growing needs of my family. I want to earn 

$50,000.‖ Will Fred‘s income increase? 

It depends. Just how strong is Fred‘s belief that he can earn 

$50,000? It‘s quite possible that Fred would like to earn $50,000, 

but he doesn‘t believe that he‘s really capable of earning that 

amount. In that case, Fred will not reach his income goal of 

$50,000. If, on the other hand, Fred continually thinks about 

earning the higher income… and believes in his ability to achieve 

that goal, he will, in fact, increase his income to $50,000. 

So, from this point forward, choose your thoughts wisely and use 

this powerful principle to get fantastic results in your life! 

[Source: Chapter-2. You‘re a Human Magnet, Attitude is 

Everything by Jeff Keller – E-book] 

Activity 1: Fill in the missing word. 

Procedure: 

 The teacher will prepare a worksheet for the students consisting of 

selected lines or may be the entire passage. S/he can keep the blanks 
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in place of selected words from the passage. The activity can be 

carried out individually or in pairs or in group. 

 The teacher will read the passage aloud in the class. The students 

will listen and try to fill in the blanks. Later on, the teacher can 

match whether the students listened properly; if listened, wrote 

properly; if written, whether they are aware of the meaning of the 

word. 

OR 

 The students will be asked to assume the words to fill in the blanks. 

The thought behind the selection of the word can be discussed in the 

class and later, the word can be matched with the original passage. 

Example: 

Earl Nightingale __________ the key to success in just six words. 

WE BECOME WHAT WE __________ ABOUT. 

Our __________ determine our actions. 

Fred thinks he‘s __________ of earning $30,000 per year. 

Learning outcome(s) of the activity 

The students will be able to 

 write and understand the words they listen. 

 expand the range of the vocabulary. 

 understand the worth of listening accurately. 

Activity 2: Oral & Comprehension activity 

Procedure: 

The students can be divided into several groups as per the number of 

passages distributed among the groups. There can be 4 to 5 students in 

each group. 

 Group-members will read aloud the short passage allotted to 

them and then will elaborate the content/arguments in the 

passage in their own words. 

 Since the purpose of this activity is to encourage all students to 

speak, the teacher will ignore the grammatical mistakes, if 

any, committed by the group-members and will reward them 

with tags such as ‗Excellent‘ / ‗Very Good‘ / ‗Outstanding‘ / 

‗Great effort‘, etc. and will appreciate the performance of the 

group. 
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 All the groups will be given equal time and opportunity to 

express themselves. 

Learning Outcome(s) of the activity 

The students will be able to 

 share their ideas in front of the whole class 

 learn how to construct their arguments and flow of speaking 

 comprehend the fundamental point that the passage seeks to 

convey 

Activity 3: Writing Narrative 

The key-line from the passage is:  

WE BECOME WHAT WE THINK ABOUT. 

Here the writer has given a lot of emphasis on thinking process. Do 

you agree? Justify your stand in around 100 words. 

Guidelines for Answer: 

 Think about some of your personal experiences showing how 

you accomplished a seemingly difficult goal by changing your 

thinking. 

 Share how your positive/negative thinking has influenced your 

behavior or life. 

Learning Outcome(s) of the activity 

The students will be able to 

 develop content what they think/ feel/ experience on their 

own. 

 learn the writing techniques for narration of an event. 

Activity 4: Comprehension Activity 

Procedure: 

 The teacher will create a worksheet consisting of a small 

passage and a few questions, expecting one word/one-line 

answers. 

 Each worksheet will have a small passage, hence there would 

be as many worksheets as the number of passages identified 

by the teacher. 
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 The class can be divided into groups as per the available 

number of passages. 

 Each group will be asked to give a presentation that consists of 

reading aloud of the passage and answers to the given 

questions. 

Worksheet Sample: 

Refer to Part-1 in the above passage: 

―What‘s the key to success?... 

… our thoughts determine our actions.‖ 

Questions:  

(i) What issue does the writer try to raise in the first line? 

(ii) Who addressed the issue of success? Where?  

(iii)Find a word which means the same as ‗mystery‘? 

(iv) What have all of the great writers, philosophers and religious 

leaders agreed to? 

Answers: 

(i) The writer tries to raise the surprising issue that some people 

succeed, whereas others fail. 

(ii) Earl Nightingale, the great success writer, broadcaster and 

speaker, addressed the issue of success in his famous recorded 

message entitled ―The Strangest Secret‖. 

(iii)The word that means the same as ‗mystery; is – ‗secret‘. 

(iv) All of the great writers, philosophers and religious leaders 

have agreed that our thoughts determine our actions. 

Learning Outcome(s) of the activity 

The students will be able to 

 understand the concept and sentence structures of the poem. 

 perform passage reading aloud activity and learn the speaking 

skills. 

 express orally their own perception and understanding in front 

of the audience. 
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Some Passage Specific Exercises/Activities (can be applied for 

only this passage) 

The teacher can discuss the passage in terms of some ways used by 

the writer to involve the readers in reflection and to connect with 

them: 

For instance, various questions asked by the writer in the above 

passage: 

 In the second line, ―Why do some people succeed while others 

fail?‖ 

 In the sixth line, the use of a question tag – ―You‘d like to 

know the six words, wouldn‘t you?‖ 

 In the eighth line – ―Are you ready for the key to success?‖ 

 In the eleventh line – ―On a gut level, does that make sense to 

you?‖ 

 In the twentieth line – ―Will Fred‘s income increase?‖ 

Learn the Vocabulary: 

Identify the form of the word and use it in a sentence. 

(i) magnet, (ii) succeed, (iii) famous, (iv) foundation, (v) surprised, 

(vi) make sense to someone, (vii) determine, (viii) examine, (ix) 

constantly, (x) capable, (xi) attract, (xii) employment, (xiii) direction, 

(xiv) cling, (xv) growing, (xvi) increase, (xvii) strong, (xviii) achieve 

Answers: 

(i) magnet – noun –  Flowers are a magnet for bees. 

(ii) succeed – verb –  I am confident that I will succeed. 

(iii) famous – adjective –  Virat Kohli is a famous player. 

(iv) foundation – noun –  S.S.C.E. is considered the foundation 

year that decides a student‘s career. 

(v) surprised – adjective –  I was surprised to see my uncle-aunty at 

our home. 

(vi) make sense – verb –  Thank you, teacher! Now this sum 

makes sense to me. 

(vii) determine – verb –  Your result will determine your future. 

(viii) examine – verb –  The doctor examined the patient. 

(ix) constantly – adverb – My mother constantly reminds me of 

my study. 

(x) capable – adjective –  I know you are capable of winning the 

first prize. 
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(xi) attract – verb –   The Taj Mahal attracts many tourists 

every year. 

(xii) employment – noun –  There are many employment 

opportunities in the field of IT. 

(xiii) direction – noun –  Do you know the direction in which the 

sun rises? 

(xiv) cling – verb –   She fears her parents would cling to the 

proposal of her early marriage. 

(xv) growing – adjective –  In India, we see growing demand of i-

Phone. 

(xvi) increase – verb –  Don‘t increase the volume of TV. Your 

brother is reading inside the room. 

(xvii) strong – adjective –  The soldiers are both physically and 

mentally strong. 

(xviii) achieve – verb –  No one can stop you to achieve your 

dreams. 

Some More Activities That can be Designed Using the above 

Passage: 

1. Discuss the title of the above passage – ask the students the 

questions such as: ―What do you think it means?‖, ―What does it try 

to convey to the readers?‖, ―Are there any new words in the title that 

need to be discussed?‖ 

2. Summarise the above passage in 100 words. 

3. Discuss in pairs/groups – How do I think in most of the situations? 

Positively or negatively? Why? 

4. Share your opinion in front of the class – What is ‗success‘? Is it 

something about grand achievements or about getting victory in even 

small targets/routine goals? 

5. Chart out some factors that enable one to get success in his/her 

goal. 

6. Talk about a person who lives in your family/neighbourhood and 

represents the same ideas as presented in the passage. Describe how 

his/her ideas are reflected in his/her work and life. 

7. Make a list of famous people who became successful on the basis 

of their thinking and determination. 

8. Does the above passage express a fact or an opinion? 

9. Identify the categories of people who back the writer‘s argument. 

10. Share names of Indian writers/books who express the same 

opinion as discussed in the passage. 

11. Identify the adjectives and adverbs in the above passage. 
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12. Form verbs of the following nouns and use them in sentences: 

writer; broadcaster; speaker; foundation; surprised; philosophers; 

leaders; thought; employment; direction; growing; life 

13. Form nouns of the following verbs and use them in sentences: 

to succeed; to fail; to address; to identify; to explain; to know; to 

learn; to agree; to determine; to think; to move; to attract; to 

begin; to earn; to believe; to choose 

 Check Your Progress 2 

A. State if the given statements are True or False. 

1. Breaking apart the different elements of the book will make it easy 

for the students to understand the text. 

2.A good teacher is one who keeps the learning restricted within the 

four walls of a classroom. 

3.In most cases, when learners first learn to write, most of them are 

proficient in writing and can use a variety of sentence structures as 

well as a wide range of vocabulary. 

B. Choose the most appropriate option for each of the following 

multiple choice questions: 

1. To cultivate students‘ inquisitive skills, a teacher should: 

(a) prepare answers to all possible questions and give them in the 

form of study-material to all the students 

(b) motivate the students to ask as many questions as they can in the 

class itself 

(c) ask the students to write their questions on a chit of paper and 

hand it over to the teacher at the end of every month 

(d) tell the students to ask their questions to their parents 

2. The students of a class are highly interested in the outdoor games. 

In this case, the possible strategies to use nonfiction does not include: 

(a) to invite the sports teacher to speak on a particular game, its 

history, its successful players across the world, some of the interesting 

facts related to that game, and the like 

(b) to show a YouTube video regarding a particular game 
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(c) to organize a class discussion on the comparison between any two 

outdoor games, why and how one of them is more promising for those 

aspire to be athletes in future 

(d) to cancel the lecture and let students go to play outdoor games in 

the playground 

3. A teacher has given a writing task to his students and asked them to 

develop a paragraph on ‗My Classroom‘. A student has written just 

one line – ―My classroom is nice.‖ The most appropriate feedback to 

his writing by his teacher will be: 

(a) ―Refer to paragraphs written by some of your classmates.‖ 

(b) ―Observe all the objects in the classroom carefully and try to 

describe them in writing.‖ 

(c) ―Add more information here.‖ 

(d) ―Work harder.‖ 

4. With the help of a nonfiction text, a teacher cannot teach: 

(a) Pronunciation 

(b) Vocabulary 

(c) Sentence construction 

(d) equations 

C. Answer the following questions in 20-25 words. 

1. How can a teacher turn his/her students into active participants in 

the process of reading nonfiction text in a language classroom? 

2. What benefits can be offered to the students by connecting the text 

with real life? 

3. In a classroom, a teacher has made the students briefly skim the 

article and to locate a few difficult words. What should be the next 

step by that teacher? 

4. How can nonfiction be used as a springboard? 

10.5  LET US SUM UP 

Like every other form of literature, the nonfiction can also be a good 

tool of language learning. Due to its being easily accessible on 
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internet, realistic, and comparatively simpler than other forms of 

literature, nonfiction can prove to be more preferred form of literature 

for language teaching. In order to make it fruitful for the students, it 

has to be implemented effectively by the interested teachers. 

10.6  KEY WORDS 

 

Nonfiction a branch of literature that includes works of 

narrative prose dealing with facts, reality, and/or 

opinions 

Comprehension An ability to understand the meaning of 

something 

Vocabulary A language user's knowledge of words 

HOTS Higher Order Thinking Skills (HOTS), a concept 

based on learning taxonomies (e.g., Bloom's 

taxonomy) – the learning of complex skills like 

critical thinking and problem solving 

Skimming Reading or glancing through quickly 

Scanning Reading minutely or intensely 

Springboard A beginning point from which further information 

can be pursued 
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 Answers (Check Your Progress) 

Check Your Progress 1: 

A. State if the given statements are True or False. 

1. False, 2. False, 3. True  4. False 

B. Choose the most appropriate option for each of the following 

multiple choice questions: 

1. (d),  2. (d),  3.(b) 

Check Your Progress 2: 

A. State if the given statements are True or False. 

1. True,  2. False, 3. False 

B. Choose the most appropriate option for each of the following 

multiple choice questions: 

1. (b),  2. (d),  3. (b),  4. (d) 
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  UNIT : 11       THEORETICAL PERSPECTIVE AND  

        SECOND LANGUAGE ACQUISITION 

 

::  STRUCTURE  :: 

 

11.0 Objectives 

11.1. Learner in Society 

11.2 First Language, Second Language and Foreign 

 Language 

11.3 English as a second language 

11.4 Second Language Learning (SLL) or Second 

 Language Acquisition (SLA)? 

11.5  Status of ELT in India Today 

11.6 Learner Processes 

11.7 Teacher as a Facilitator 

11.8 Conclusion 

 

11.0  OBJECTIVES: 

 To enable the learners to understand principles of ESL within a 

broader framework of language education 

 To enable learners to distinguish between language acquisition, 

language learning and second language acquisition 

 To help them become aware that language proficiency is a matter 

of effective instruction as well as effort on the part of the individual  

 To develop a contemporary theoretical perspective on ELT 
 

11.1. LEARNER IN SOCIETY 
 

Language is a major tool for communication in human societies. It is 

mainly through language that people develop an understanding of the 

world around them as well as their own inner self.  It is a tool for 

linking the physical world outside —phenomena, occurrences -- with 

one‘s own inner world of thoughts and feelings. We grasp and express 

what we think or feel about people, places, processes, objects, events, 

experiences, phenomena, ideas etc. essentially through language. We 
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relate to people, establish a rapport with the society by using 

language.  

As a means of communication with the society, language is useful to 

let people know what our experiences in the past have been and what 

we plan to do in future. It is also a tool to wish people and let them 

know we care for them. It is through language that individuals in a 

community exchange their view-points and values. Thus, efficiently 

used language helps in creating a climate of trust and cooperation. 

Further, language of a community is the container and transmitter of 

its culture (experiences, beliefs). It is a basic tool for furtherance of 

civilisation, as well. 

At the individual level, language is a basic tool for concept formation, 

storing experiences and information in the memory, interpreting 

information and occurrences, thereby shaping one‘s attitudes, 

perception, values, aspirations, worldview, imagining, dreaming, 

fantasizing events in an abstract manner, planning for future events, 

carrying out activities of day today life through transaction of 

information, carrying out activities of higher order skills such as 

critical thinking (analyzing, synthesizing, justifying, negotiating), 

developing sensitivity, empathy (I feel what my language makes me 

feel), developing creativity, etc.  

Thus, it is a means of communication at the social as well as at the 

individual level.   

George Bernard Shaw had said, ―Speak so that I may see thee‖. The 

kind of language one uses mirrors the person. It is the second nature 

to the person.  

Pause and Ponder/ Reflect and Relate 

1. Observe the way people use language. What makes a person 

more pleasant or impressive in terms of the way s/he speaks to 

people? 

2. Do you know people – children or adults --- who speak more 

than one languages? Meet them and find out which are the 

different languages they speak. Make a list of the major 

languages spoken in different States of India.  

 

11.2 FIRST LANGUAGE, SECOND LANGUAGE AND 

 FOREIGN  LANGUAGE 

You must have observed that almost all infants around the age of 5 to 

6 months begin to respond to what people around them say. By the 
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time they are one year old, most children normally begin to speak a 

couple of words too. Gradually they begin to speak short sentences. 

The child gets used to repeating and reproducing the patterns of 

sounds, their combinations and permutations, and, in the long run, 

understands the meanings of those strings of sounds and sentences as 

commonly used by the speech community around. By the age of 5 

years, most children are able to speak the language of the family 

comfortably well. Constant exposure to the language and 

opportunities to express one‘s meaning leads to ‗naturalness‘ in the 

use of the language leading to a stage when we say ―the child has 

acquired the language‖. Initially, the expression may be 

grammatically inaccurate; even the use of words may be incorrect. 

Nevertheless, as the child uses the language, s/he also receives 

feedback or response from the people s/he talks to and gradually 

overcomes the grammatical and lexical inadequacies. This process of 

language sophistication goes on throughout one‘s life. Sensitive 

language users constantly keep exploring nuances of language use.   

How do children understand what people say and then begin to use 

language? Well, language is an innate, inborn phenomenon that homo 

sapiens are endowed with. That is, all normal human beings are gifted 

with the capacity to acquire language. Children do not need to put in 

effort to understand and use the language spoken around them. They 

have an in-built Language Acquisition Device (LAD) in their brain 

(Chomsky, 1966) that helps them to respond to the human language 

spoken around them.  Normally, children first acquire the language 

that their family members speak. This is the FIRST language of the 

child. It is also called the mother tongue (L1) of the child. 

In L1 situation, the learner listens to profusion of sounds in the 

language spoken around him/her and makes meaning out of it. This 

meaning is first generally arrived at in certain areas such as food 

items, playthings, household objects, people around the learner, etc. 

These topics are frequently talked about and are of prime importance 

for most children in their day today life. The mother takes care of the 

child, hence she becomes the centre of all the language that the child 

hears and utters. Gradually, these areas are expanded to include wider 

meanings and numerous concepts as well as connotations and finer 

shades of meanings of the various language bits employed by the 

speaker. This is the case of L1 acquisition, i.e. one‘s mother tongue. 

If the child listens to more than one languages in the family and in the 

neighbourhood, she picks up all those naturally and is able to use 

them quite naturally. For example, almost everyone in India is at least 

a bi-lingual; a large number of Indians are multilingual, as well. The 
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reason is the multilingual society of our nation wherein every State 

has its own language, in some cases even more than one languages. 

So, when people migrate from one State to the other and settle there, 

they pick up the local language. At home, in the family they continue 

to use their mother tongue, but outside with neighbours and at work 

place they are required to understand and speak the local language. 

That is why, polyglots, that is, people who can speak numerous 

languages, are a common occurrence in India. Children of these 

migrant families speak the local languages also like their mother 

tongue, their first language. They are able to acquire as many 

languages as they hear and use.  

As the child grows, s/he is introduced to numerous subjects to learn at 

school. Children are also expected to learn languages other than they 

know (English, for example). They may or may not hear many people 

use those languages outside school. In some cases, however, children 

may have opportunities to listen to, even speak the new language. 

Nevertheless, by and large, their acquaintance may be through their 

teachers, textbooks, and other resources like audio-video materials. 

So, the new language needs to be ‗studied consciously‘, even to 

perform well in examinations. With sufficient practice, some children 

learn the new language also well. This is their SECOND language. It 

is a language normally not used by most members of the family but 

may be heard from neighbours, friends, colleagues, in the market and 

in the community, in general.  

Pause n Ponder/ Reflect N Respond 

1. Have you noticed that most people are not willing to express their 

views in front of a large group, although they may readily do so 

with a couple of friends? What do you think could be the reasons 

for the same? Discuss with a couple of your friends/ colleagues.  

2. Which situations do you find comfortable to communicate in? 

Why? Note down your reflections.  

Some individuals learn new languages owing to the nature of their 

occupation. For example, tourist guides put in special efforts to learn 

new languages so that they can guide tourists at tourist spots. Over a 

period of time, some professionals such as medical practitioners, 

lawyers, academicians such as teachers and researchers acquire 

native-like competence in their use of English. For this to happen, two 

conditions must be met. 

1. Abundant exposure to the language as spoken by native speakers. 

2. A high level of sensitivity to language use on the part of the learner. 
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The former leads to ‗natural uptake‘ of the language resulting in 

acculturation and subsequent expression that is quite close to a native 

speaker‘s intuitive use of the language (Chomsky, 1960). In such a 

use of language, the sense of appropriateness of the expression 

precedes over the consciousness regarding accuracy, be it syntactic or 

phonological.  

Phonological accuracy is a result of conscious effort on the part of the 

learner to listen to the language from a wide range of contexts and 

speakers, and, paying attention to the nuances of meanings and 

phonological production. Further, this implies voracious reading of 

literature spanning across varied fields of knowledge, genre and social 

contexts. It also implies a risk-taking attitude on the part of the 

learner. Since expression improves with practice, the degree of 

proficiency attained by the learner corresponds to the amount of 

efforts put in by the learner herself/himself towards one‘s own 

learning of the language. The learner develops the ability to perceive 

nuances in phonological production and semantic connotations and 

willingness to experiment with these expressions so that they enter the 

‗active‘ field from the ‗passive‘ field of one‘s linguistic repertoire.  

Pause and Ponder/ Reflect and Relate 

1. When did you begin to understand and use Hindi? Where did you 

find people using it? Is it difficult for you to understand dialogues 

in Hindi movies? Why? 

2. When did you first hear anyone speak English? Where do you 

listen to English? How often do you speak English?  

Now, let‘s think of students who aspire to study, and later work, in a 

country where none of the languages s/he is familiar with is spoken. 

For example, if a student wants to study in Germany or Russia, then 

the first requirement is to develop the ability to understand and use the 

German or Russian language, as the case may be. These are languages 

which one is likely to come across in India only in tutorial classes. So, 

the aspirants to these countries need to attend these classes and study 

the target language through conscious effort. These are foreign 

languages for Indians. One does not often come across these 

languages spoken in our country, barring in cosmopolitan cities such 

as Mumbai, Kolkata, New Delhi, Bengaluru, Chennai, etc. 
 

11.3 ENGLISH AS A SECOND LANGUAGE 

To reiterate, English is a second language for most Indians. To most 

people in the UK, USA, Canada, Australia it is the first language, 

whereas for people in Japan, China, Russia it is a foreign language.  
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To illustrate the difference between the speakers of English as the 

First, Second and foreign language, Braj Kachru, an Indian-American 

linguist teaching in the USA, classifies the varieties of English in 

terms of three circles. The ‗inner circle‘ refers to the traditional base 

of English where it is used as L1. The ‘outer circle‘ shows the earlier 

phases of spread of English (may be due to establishment of colonies, 

trade, etc.) where the language is an important ‗second language‘ (L2 

or SL). The ‗expanding circle‘ involves those countries and areas 

where English is recognised as an important international language 

and is taught and learnt as ‗a foreign language‘ (FL).  

 

                                                     

  Fig. 1.1 Three concentric Circles of English Language 

We may use these circles to indicate use of English as the First, 

Second or Foreign language. The people in the inner most circle are 

the native speakers of English residing mostly in countries such as the 

United Kingdom, the United States of America, Australia, Canada, 

New Zeeland. They are the smallest group. The next group is of 

people who use English for official communication, commerce, 

science, research, international business etc. For this group, English is 

the second language, an additional language, other than their mother 

tongue. This group consists of speakers of English from India and 

most of the Asian and African countries which were colonies of the 

British Empire. This group is larger than the first one. Then, there is 

the third circle which continues to expand in terms of the number of 

speakers. These people use English as a foreign language. They make 

use of English for education and legal purposes.  
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